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SECTION I: INTRODUCTION
PROGRAM SUMMARY
During the summer of 2014, the Diamond Community Educational Excellence Partnership (DEEP) partnered with
Chollas-Mead Elementary and the San Diego Unified School District (SDUSD) to implement the second year of a
two-year pilot program: Summer Readers – Future Leaders, a community-based summer learning program. This
five-week, full-day program offered 82 rising second and third graders attending a Diamond Community-based,
traditional-calendar elementary school opportunities for: increasing their motivation to read, reducing summer
reading loss, building reading competency, improving social-emotional development and physical health, and
engaging in experiential, inquiry-based science and service-learning activities.
The program involved multiple implementing and funding partner organizations. In addition to Chollas-Mead
Elementary, implementing partner organizations included the California Reading and Literature Project (CRLP),
Young Audiences of San Diego (YASD), the San Diego Science Project (SDSP), Groundwork San Diego, the
Jackie Robinson YMCA (JRYMCA), the Malcolm X Library, and READ/San Diego. The Jacobs Center for
Neighborhood Innovation (JCNI), the Parker Foundation, the Legler Benbough Foundation, and SDGE provided
funding for some partner activities and backbone support. Two partner organizations - READ/San Diego and
Malcolm X Library - were funded through the City of San Diego Public Library. Partner organizations, CRLP,
Groundwork San Diego, SDSP, YASD, and the JRYMCA all contributed either financial or in-kind resources to
make this work possible. SDUSD supported the program by funding most of the school-related program costs,
including costs of administrators, teachers, support staff, transportation, and facilities use. Chollas-Mead
Elementary covered the costs of professional development time and support for teachers and instructional
supplies. The following report summarizes key outcomes achieved as a result of this collaborative work.

PROGRAM RATIONALE: Rooted in Community Needs
A confluence of factors contributed to the need for powerful summer learning supports for children attending
public schools in the Diamond Community and, in particular, for children attending Chollas-Mead Elementary
School.
Barriers to Learning: The Diamond Community encompasses ten neighborhoods in southeastern San Diego at
the center of which lies the intersection of Euclid and Market streets. The vast majority of children living in the
community come from low-income homes and, depending upon the school they attend, up to 70% of them are
English-language learners. These students regularly
confront barriers to learning associated with poverty
Figure 1: Map of Diamond Community
and second-language acquisition that are not easily
overcome within the time constraints of the regular
school day and year. One hundred percent of the
students attending Chollas-Mead Elementary
receive free-and-reduced price lunches.
Lagging Performance in Reading: Chollas-Mead
continues to improve it literacy instruction and
student learning. Nevertheless, the gap between the
literacy performance of children in Diamond
Community schools and those in schools located in
more affluent parts of the city persists throughout
secondary school.
New Standards Bring New Challenges: The
implementation of new – higher – Common Core
State Standards in California presents new
challenges to community schools. In the area of
literacy specifically, these new standards place increased emphasis on content-rich nonfiction texts and evidencebased narrative writing in such subjects as science and social studies. Such changes have the potential to affect
1

dramatically the teaching and learning that occurs in Diamond Community classrooms. Successfully
implementing the new standards will require appropriate professional development for school leaders and teachers
and regular opportunities for students to read deeply about the world around them.
Physical Health and Social-Emotional Well-being: Childhood obesity is a significant public health issue in the
United States, with nearly one of three children ages 2-19 overweight or obese. A recent study by Rice University
sociologists revealed that children living in poorer neighborhoods whose parents have lower levels of education
are nearly 30 percent more likely to be obese than their more affluent
counterparts (Medicalexpress.com). Additionally, children living in poverty
are more frequently exposed to stressors that threaten emotional well-being,
including high rates of crime, poor health, and family instability.

Picture 1: Students at EarthLab

Environmental Concerns: For many Diamond Community students, the
world around them includes crumbling parks, abandoned houses, boarded-up
stores, polluted creeks, vacant lots, and the attendant environmental justice
challenges. Chollas Creek, which traverses a portion of the community, is
currently an impaired waterway carrying trash and pollution to the San
Diego Bay and posing environmental hazards to the communities along its
banks. Given its strategic location in the Chollas Creek Watershed, the
Diamond Community is uniquely situated to play an important role in
bringing water quality improvements to the area. Recently, Groundwork San
Diego, a DEEP partner organization, has been authorized by SDUSD to
engage residents and stakeholders in environmental stewardship activities.
Increasing the connection between community residents and their
environment presents an important opportunity for educating students about
their potential role in environmental restoration. Significantly, it also offers
a powerful opportunity for making the type of connections between literacy
and science that will be the focus of the new Common Core State Standards.

PROGRAM RATIONALE: Guided by Research
Early Reading and Academic Success. Research has established clear links between children’s reading
performance in the early grades and their future academic success. These links are especially significant for
children from low-income communities whose chances of graduating
from high school drop dramatically depending upon years living in
poverty and their reading levels by the end of third grade (Hernandez,
2010). In their study of students in San Diego Unified School District,
Betts, Zau, and Koedel (2010) conclude that early intervention to aid
struggling readers may be far more effective than intervention in high
school. Additionally, in an earlier study of student performance on
California exit exams, Zau and Betts (2008) found that grade 4 test
scores and report cards successfully predicted which elementary school
students would pass the high school exit exam six to eight years later.
Summer Learning is Critical. According to researchers, summer
reading loss plays a particularly critical role in exacerbating the reading
gap between students from low-income families and their more affluent
peers. Specifically, during the summer breaks, low-income students
have been shown to lose more than two months in reading achievement,
while their middle-class peers actually make slight gains. (Cooper,
1996). Moreover, a study by researchers at Johns Hopkins University
revealed that two-thirds of the 9th grade achievement gap between
higher and lower income youth may be explained by unequal access to
summer learning opportunities during their elementary school years
(Alexander et al, 2007).
Chollas-Mead is the only Diamond Picture 2: Students at Malcolm X Library
Community elementary school that feeds solely into Lincoln High
School and Gompers Preparatory Academy that still operates on a traditional calendar. This means that students
attending Chollas-Mead are not in school for a stretch of eleven weeks during the summer months.
2

Extended Learning Opportunities. It is difficult, if not impossible, for students who are lagging academically
behind their contemporaries to catch up unless the amount of learning time they receive is increased significantly.
Learning time may be extended by adding days to
the school calendar or by appropriating after school,
weekend, intersession, and summer time. A metastudy, covering the period 1985-2009, of all
available research and evaluations of out-of-school
time found statistically significant positive impacts
on reading and math scores for children who had
access to extended learning opportunities (Patall,
Cooper & Allen 2010). Additionally, researchers
studying San Diego schools credited extended
learning time – when coupled with rigorous
curriculum and high-quality instruction – for the
impressive academic achievement record of
students attending the Preuss School and Gompers
Preparatory Academy (Mehan 2012). These
Picture 3: District Leaders Visit Classrooms
findings demonstrate that the quantity of extended
learning time must be accompanied by high-quality
learning opportunities in order to improve student achievement and close the achievement gap.
Summer Learning and Physical Health. Researchers who studied 5,000 children in 300 schools found that
children gain weight three times faster during the summer months than they do during the school year (von Hippel
et. al., 2007). In fact, the children gained as much weight during the summer as they did during the entire school
year, despite the fact that summer vacation was three times shorter. The researchers suggest that most of this
summer weight gain may be attributable to less regular and nutritious eating habits and fewer opportunities for
regular exercise, especially for those children who are supervised less regularly during the day. This research,
coupled with the researchers’ findings that at-risk ethnic groups (African-American and Hispanic children)
derived the greatest health benefits from regular school routines and meals relative to other groups, raises the
possibility that strong summer programs offering nutritional meals, structured activities, and regular opportunities
for exercise may play an important role in fighting childhood obesity.
The Promise of Summer Learning Programs. Regular attendance in effective summer programs is associated
with improving literacy and math skills and reducing the effects of summer learning loss; fostering social skills;
and improving relationships between adults and students (McCombs et al., RAND, 2011). The Summer ReadersFuture Leaders learning program is intentionally designed to incorporate the characteristics of effective programs
as identified by the National Summer Learning Association (NSLA). The features of the most effective summer
learning programs include the following: small class size (less than 20); high-quality instruction delivered by
well-trained staff; curriculum aligned with grade-level standards; inclusion of both proficient and struggling
students; a mix of remediation and engaging, enriching learning activities; opportunities for parent involvement;
and effective evaluations. The NSLA also recommends six weeks’ worth of full-day programming to ensure that
children receive maximum exposure to learning opportunities and to maximize attendance.
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SECTION II: PROGRAM PLANNING
PROGRAM INFRASTRUCTURE
DEEP commenced initial planning to design the summer learning program during the first year of the two-year
pilot program in January 2013 by organizing community residents and organizations. Much of this work was
informed by National Summer Learning Association’s Program Improvement System, which establishes
standards for high-quality programs. As a result of this work, DEEP developed and submitted a proposal to
SDUSD at the end of January, 2013. The SDUSD Board of Education provided preliminary approval of the
program on March 26, 2013, leaving a compressed timeline for program preparation. Final approval for hiring of
teachers and the site coordinator was completed at the end of April. Planning for the second year of the pilot
program was informed by findings from the previous year. See DEEP’s Report of Findings from Summer
Reader-Future Leaders 2013. The Board of Education approved funding for a second year of the pilot in the
spring 2014. The program components for the second year of the pilot were identical to those implemented
during the first year. Program improvements included greater connections across component areas, particularly
between classroom literacy instruction and hands-on science activities where students were provided exposure to
both ELA and Next Generation Science Standards. Other minor program modifications are described below.

PROGRAM VISION AND MISSION
According to the NSLA, the most effective summer learning programs are guided by a program vision and
mission informed by, and connected to, community needs. Summer Readers-Future Leaders is part of a larger
comprehensive effort of the Diamond Educational Excellence Partnership (DEEP), a collaborative effort of
community leaders and organizations committed to improving educational outcomes for children attending
schools in the Diamond Community. DEEP articulated an initial vision for change that children attending schools
in the Diamond Community would receive the supports required to transition smoothly through the early stages of
the education pipeline, including entering kindergarten prepared to learn and completing third-grade reading
proficiently. In pursuit of this vision, DEEP identified initiatives in three strategy areas, including:
 Building the capacity of families to support children’s early literacy and social-emotional
development;
 Supporting principals and teachers in their efforts to ensure high-quality teaching and learning
with a focus on early literacy development and healthy social-emotional development; and
 Expanding learning opportunities and supports for children that reinforce and improve early
literacy learning and healthy social-emotional skill development.
The Summer Readers-Future Leaders summer learning program is an integrated initiative that incorporates all
three of these strategies. It directly supports early literacy development by combating summer reading loss, a
phenomenon linked to the achievement reading gap between children from different socio-economic groups. It
enhances teacher capacity to provide literacy instruction through training workshops and ongoing coaching from
CRLP and SDSP. It engaged parents through a menu of nine parent-involvement activities linked to literacy and
children’s learning more generally. It offered students an extended opportunity beyond the school year during
which literacy skills were reinforced and improved. The program’s structure and activities, described below, were
designed to conform to best-practice research on effective summer learning programs.

PROGRAM PARAMETERS
During the first two years of its program, Summer Readers-Future Leaders targeted 90 rising second and third
graders of all reading abilities attending Chollas-Mead Elementary School, one of the few community-based
elementary schools still operating on a traditional school calendar with an eleven-week summer break. Summer
learning activities spanned five weeks from June 17, 2013 through July 19, 2013 during the first year, and from
June 23, 2014 through July 25, 2014 during its second year. Both years included full-day programming from 8:00
am – 4:00 pm. The five-week duration reflected a compromise between best practice research, which called for
six weeks programming, and the reality that an earlier end date coincided with the closure of year-round schools
4

and the beginning of traditional summer school programming on the Chollas-Mead campus and funding
limitations. Each year, the program provided well over 50 hours of literacy-linked learning.

PROGRAM STAFFING
Partner Roles and Staff Selection. Through the Jacobs Center for Neighborhood Innovation (JCNI), DEEP
served as the lead agency for the program. DEEP assumed responsibility for coordinating the work of the partner
organizations, monitoring and evaluating program outcomes, and channeling resources to several partner
organizations. Program staff hired through DEEP included the DEEP Director and an Evaluation Support
Specialist. The latter was hired by a committee of community residents and supported by a university consultant.
Partner organizations were selected based on their commitment to the program’s vision and goals; their reliance
on research-based strategies; their demonstrated expertise; and their willingness to collaborate with other partners
in the work. Subcontracts and Memoranda of Understanding were developed between JCNI and the following
partners during the first year: CRLP, Young Audiences, the Jackie Robinson YMCA, the San Diego Science
Project (SDSP), the Malcolm X Library, READ/San Diego, UPforEd, and Groundwork San Diego. During the
second year of the pilot program, UPforEd no longer participated. Subcontracts and MOU’s were drawn up with
JCNI for all the other partner organizations that had participated the first year, The exception was CRLP whose
support services were funded directly by Chollas-Mead Elementary. Partner organizations hired and supervised
their own staff. For example, at the YMCA, a full-time Director of Community Outreach, in addition to the
American Camping Association accredited program staff (with a camper-to-staff ratio of 1:8) supervised program
participants.
In addition, the assistant principal of Chollas-Mead Elementary hired and supervised nine certificated teachers
and a site coordinator, all of whom were hired in accordance with district and union policies. In an effort to recruit
the most effective and motivated teachers, DEEP developed a detailed job description that required teachers to
participate in professional development workshops hosted by CRLP and SDSP.

STAFF DEVE LOPMENT
CRLP provided one day of training in literacy strategies, and SDSP also provided one day of training in sciencebased literacy strategies to all participating teachers. Teachers were asked to evaluate the quality of training
activities at the conclusion of each session. This feedback is reported in the Program Outcomes section of this
report, and a copy of the evaluation is included in the Appendix. A CRLP staff member also visited classrooms
weekly to monitor fidelity of the literacy program implementation. Additionally, the principal-in-charge provided
regular feedback to teachers. A naturalist hired by Groundwork San Diego and a corps of community-based
volunteers supported teachers twice weekly in delivering the hands-on science curriculum at the Chollas Creek
EarthLab.
DEEP hosted partner collaboration meetings bi-weekly throughout the five-week program. These sessions
engaged partners in reviewing and approving program policies and procedures, refining monitoring tools,
reporting on ongoing activities, and addressing challenges. Partner organizations provided feedback on the
quality of this support through both a final program survey and a focus group interview. Findings are reported in
the Program Outcomes section of this report.
Individual partner organizations such as READ/San Diego, Groundwork SD, YASD and the YMCA trained their
own staffs. YMCA staff received comprehensive training in behavior management, curriculum implementation,
conflict resolution, child safety, and activity management prior to the start of program.
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PROGRAM COMPONENTS
In accordance with the research on high-quality summer learning programs (McCoombs et al., 2011), Summer
Readers-Future Leaders relied upon content beyond remediation. Morning classroom instruction designed to
accelerate learning was complemented by a variety of literacy-linked enrichment opportunities. Afternoon
activities included opportunities for recreation and exercise. Parents were also encouraged to participate through
a menu of engagement activities. The Master Calendar shown in Table 1 provides an overview of the array of
activities.
Literacy Acceleration and Enrichment. As per NSLA recommendations that instruction be designed according
to assessed student needs, Summer Readers-Future Leaders students participated in lessons designed to promote
literacy acceleration and enrichment based on their reading proficiency levels. CRLP trained teachers in a
literacy curriculum that is research-based and aligned to Common Core Standards. Students engaged in
assessment-based, differentiated, literacy instruction that addressed their specific needs in the areas of word
recognition, fluency, academic language, comprehension strategies, and motivation. The needs of English learners
were explicitly addressed with an additional focus on vocabulary
and academic language instruction in both oral and written
formats. Nine certificated teachers delivered this curriculum in
ways that made the summer experience distinct from the typical
school year. Small class sizes (1:10 teacher/student ratio) afforded
ample opportunity for individualized attention to student needs.
Literacy Linked to the Arts. With the support of Young
Audiences of San Diego, morning activities engaged students in
instructional units that integrated the arts with reading to improve
both reading motivation and literacy skills twice weekly. Units of
study included both a dance and theater component which
reflected the science-themed focus and incorporated the following
children’s books: The Water Dance by Thomas Locker; If You
Find a Rock by Peggy Christian; and I Know Why the River Loves
Me, by Maya Christina Gonzalez.
Hands-On Science and Experiential Learning. Rising second
and third graders, along with their teachers and parents,
Picture 4: Students Participate in
participated in experiential learning opportunities at Groundwork
Theatre Lesson
San Diego’s four-acre outdoor classroom, called the “EarthLab,”
located in the Chollas Creek Watershed (next to Millenial Tech Middle School). The San Diego Science Project
and San Diego Groundwork collaborated to provide students with hands-on learning experiences to raise
awareness about stewarding their environment while simultaneously allowing students a chance to develop their
scientific literacy skills. This component of the program
afforded students exposure to a new educational environment.
Twice weekly, students rotated among three science-focused
demonstration stations, exploring the EarthLab’s Chaparral,
Riparian, and Desert areas. Each area contained its own native
plants and ecosystems. Students and their teachers learned
from the Groundwork San Diego Naturalist, who was, in turn,
supported by community high school students from the
Groundwork San Diego Green Team. Chollas-Mead students
were expected to keep scientific journals in which they used
academic vocabulary to document their experiences and
findings. These activities were grounded in research that shows
hands-on activities: (1) actively engage students, (2) build
interest, (3) encourage risk-taking, (4) provide feedback, (5)
cultivate constructive individual and group reflection, and (6)
Picture 5: Students at EarthLab
reward effort. Providing students opportunities to participate in
authentic science experiences enhances their potential to meet and
exceed California’s “Common Core State Standards” in English Language Arts and Science and gives them a
solid foundation for a more scientifically literate future (AAAS, 1990; AAAS, 1993; Anderson, 2002; Ball &
Cohen, 2006)
6

Picture 6: Students Participating in Library Programming

Connecting to Community Literacy Resources. Four Fridays during the program (one of the five Fridays was a
national holiday [the Fourth of July]), students were bussed with their teachers to the Malcolm X Library where
they participated in summer presentations, checked out books, and participated in the Library’s summer reading
program. Library staff worked closely with Chollas-Mead students and their teachers to develop a special literacy
program geared toward this group, which included a scavenger hunt, a visiting illustrator, and time for crafts
(bookmarks, books, and sun visors for the Earth Lab.) All students were enrolled in the Library’s summer reading
program for which they received prizes for reading ten books weekly. In addition, READ/San Diego provided
each student with one new book for every week of the program, thus building the students’ home libraries.
Building Strong Bodies and Character. Each afternoon, students
participated in swim-and-gym and character development programming at
the Jackie Robinson YMCA. Program activities included access to a
swimming pool, basketball gym, outdoor basketball courts, soccer arena,
and baseball and T-ball fields. Children participated in twice-weekly
swimming lessons offered as an in-kind gift from the JRYMCA.
Character development activities were woven throughout the afternoons and
included small group facilitation focused on understanding the core values
of caring, honesty, respect, and responsibility. Students learned how to
apply these values to real life situations. Character development training was
embedded into camp songs, games, and activities that facilitated team
building and emphasized communication and peaceful conflict resolution.
Family Engagement. Opportunities for engaging families in children’s
summer learning were woven into each program area. In lieu of a program
fee, families were expected to participate in arts performances, science lab
activities, a Family Fitness Night, A Family Literacy Night, and/or a final
awards ceremony.
(For a list of Parent Engagement Offerings see
Appendix). READ/San Diego also offered a once-weekly morning family
literacy program for about a dozen parents of children ages 0-5 throughout
the regular Summer Readers program.
Picture 7: Students at YMCA
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Table 1: Summer Readers-Future Leaders Master Calendar, 2014
SUMMER READERS – FUTURE LEADERS
Master Calendar

7:30
8:00-8:30
8:30-9:00
9:00-9:30
9:30-10:00
10:00-10:30
10:30-11:00
11:00-11:45
11:45-12:00
12:00-12:30
12:30-4:00
4:00

MONDAY
Staff arrival @
Chollas-Mead
Breakfast/
Read Aloud
Group A: Arts
Group B: Literacy
Group C: Literacy
Group A: Literacy
Group B: Arts
Group C: Literacy

TUESDAY
Staff arrival @
Chollas-Mead
Breakfast/
Read Aloud
ALL: Literacy

ALL: Science &
Service Learning

Group A: Literacy
Group B: Literacy
Group C: Arts

WEDNESDAY
Staff arrival @
Chollas-Mead
Breakfast/
Read Aloud
Group A: Literacy
Group B: Literacy
Group C: Arts
Group A: Literacy
Group B: Arts
Group C: Literacy

THURSDAY
Staff arrival @
Chollas-Mead
Breakfast/
Read Aloud
ALL: Literacy

FRIDAY
Staff arrival @
Chollas-Mead
Breakfast/
Read Aloud
ALL: Literacy

ALL: Science &
Service Learning

ALL: Community
Connections:
Malcolm X

Group A: Arts
Group B: Literacy
Group C: Arts

Leave for YMCA
Leave for YMCA
Leave for YMCA
Leave for YMCA
Leave for YMCA
Lunch
Lunch
Lunch
Lunch
Lunch
Building Strong
Building Strong
Building Strong
Building Strong
Building Strong
Bodies and Characters Bodies and Characters Bodies and Characters Bodies and Characters Bodies and Characters
Parent Pick-up @
YMCA

Parent Pick-up @
YMCA

Parent Pick-up @
YMCA
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Parent Pick-up @
YMCA

Parent Pick-up @
YMCA

Community Engagement. DEEP partners convened in June, July, and August. These meetings provided
opportunities to update this community leadership group on the supports being provided to students and their
progress.

STUDENT ENROLLMENT PROCEDURES
Student Selection. First and second-grade teachers at Chollas-Mead Elementary School each recommended ten
students whom they believed would most benefit from the summer program experience and whose families would
be able to participate. These teachers then introduced these families to the program during spring parent-teacher
conferences and invited them to attend one of three mandatory orientation sessions in late April. With the support
of DEEP, school staff prepared flyers notifying parents about orientation activities. See Appendix for a sample
flyer.
Orientation Sessions. At each orientation session, the DEEP Facilitator
provided a detailed overview of the program, which included sharing
research on the importance of summer learning. Following each
presentation, parents completed registration packets that included SRFL
forms, JRYMCA forms, and library card forms. School staff made
concerted efforts, including making repeated phone calls and conducting
home visits, to register children with the greatest literacy learning needs.
Ninety-two students were enrolled prior to the beginning of the program
during the first year, and ninety were enrolled at the beginning of the
program during the second year.

This is the first time my child
attends and I think it’s good
to have for kids as this allows
them to learn and move on
with kids at the same pace as
each other.
(Parent Survey)

Kick-Off Rally. All registered families received a welcome letter inviting them to attend a mandatory Program
Rally Kick-Off Event on June 17, the Tuesday before the first day of the program. The Rally was designed to
build excitement about the program, reinforce the importance of daily attendance, educate about program rules,
and provide parents with the opportunity to meet partner organizations. Each partner organization hosted a table
where parents signed up for parent engagement activities. Several partner organizations provided activities for
children related to their work, such as a game at the YMCA table; a science activity at the Groundwork San Diego
table; dance activities at the YASD table; coloring and free books at Malcolm X table; etc. Parents and their
children participated in a scavenger hunt to find answers to key questions about the summer program rules and
activities. Those with completed the hunt were able to collect the summer program backpack, towel, t-shirt, and
water bottle for their children.

9

PROGRAM GOALS
Table 2: Goals and Targets for Summer Readers-Future Leader Program, 2014
GOALS
GOAL 1: Program participants will attend program
activities daily.

TARGETS
Target #1: Average daily attendance will exceed 90% of enrolled students.
Target # 2: Program retention will be 90% or above

GOAL 2: Program participants will maintain or
improve reading competence and motivation to
read.

Target #1: 80% of participants will maintain or display gains in phonics, reading
comprehension, academic language, fluency, and vocabulary skills.
Target #2: 80% of participants will maintain or display gains in motivation to read
as measured by parent/student surveys and teaching artists’ assessments.
Target #3: 90% of participants will receive library cards, check out books weekly,
and participate in Malcolm X summer reading

GOAL 3: Program participants will display gains in
improvement in science literacy skills and
knowledge of key concepts used in science
experiments and demonstrations, and an
appreciation for their role as stewards of their
environment.

GOAL 4: Program participants’ parents will
demonstrate an appreciation for their role as
stewards of their environment.

GOAL 5: Participants’ family members will
increase their capacity to support children’s early
literacy and learning.

GOAL 6: Participants will maintain or improve
positive self-identity and positive self-control.

GOAL 7: Participants will maintain or improve
physical fitness.

GOAL 8: Teacher participants will increase their
capacity to support students’ literacy enrichment
and acceleration through CRLP and SDSP
professional development and support

Target #1: 80% of participants’ science notebooks/writing will show evidence of
increased grammatical/content complexity of entries, increased word count, and
increased use of scientific vocabulary.
Target #2: 80% of participants will demonstrate satisfactory understanding of key
concepts used in experiments and demonstration through assessments of science
notebooks.
Target #3: 80% of students will respond positively to student survey questions
related to their role as stewards of the environment.
Target #1: At least 30% of participants’ parents will participate in a hands-on
science lab activity focused on environmental restoration.
Target #2: At least 80% of participants’ parents who participate in Earth Lab
activities will demonstrate an increased awareness of their role in environmental
stewardship as measured by parent survey responses.
Target #1: 100% of program participants will receive five age-appropriate books to
build their home libraries. Participants whose families attend the Family Literacy
Night will receive an additional book
Target #2: At least 30% of participants’ parents will participate in a “Families Who
Read Together Succeed Together” literacy night
Target #3: 80% of parents participating in post-workshop surveys will demonstrate
knowledge of their role in their child’s educational success, awareness of community
resources to support family educational goals, and awareness of best practices for
literacy enrichment in the home.
Target #1: 80% of students will demonstrate the attributes of positive personal
power, positive self-esteem, peaceful conflict resolution, interpersonal competence,
and the core values of caring, honesty, respect, and responsibility.
Target #1: 100% of program participants will receive a healthy breakfast and lunch
(only lunch to be provided by the YMCA.)
Target #2: 100% of program participants will engage in at least 2 hours of physical
activity per day.
Target #3: 80% of program participants will make progress in improving fitness as
measured by maintaining or approaching healthy living and setting and meeting
various swimming and exercise goals, (e.g. running, sit-ups, etc.)
Target #4: At least 30% of families will attend a Family Sport Night at the YMCA,
where they will play games with their children and be exposed to the importance of
healthy living at the YMCA.
Target #1: 100% of teachers will participate in professional development and
support activities related to the summer learning curriculum.
Target #2: 80% of participating teachers will show evidence of professional growth
in the teaching of literacy and literacy-linked-to-science in surveys/evaluations
regarding program activities.
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PROGRAM EVALUATION
In accordance with the NSLA’s best practices for summer programs (NSLA, 2009), the Summer Readers-Future
Leaders program relied upon a variety of formal and informal assessments to measure change in skills,
knowledge, attitudes, and behaviors of all program stakeholders. Using the established program goals and targets,
the Summer Learning Program Evaluation Team worked with partner organizations to develop and refine
monitoring tools and schedules used to track progress. The Evaluation Team provided partners with electronic
findings and collected data from providers at several points throughout the course of program implementation.
Monitoring and final evaluation tools included pre-tests and post-tests; individual feedback; focus groups;
informal assessments; and formal surveys. Student assessments were administered by trained teachers and
completed during the weeks leading up to the program or during the first week of the program; post-tests were
administered during the last week of the program. Partners submitted final evaluation materials within two weeks
of the project’s end to the Evaluation Team, which analyzed data to produce this report of findings. Table 3 shows
the monitoring tools linked to each goal.
Table 3: Monitoring Tools by Goal and Partner Organization
GOALS
GOAL 1: Program participants will attend program
activities daily

GOAL 2: Program participants will maintain or improve
reading competence and motivation to read.

GOAL 3: Program participants will display gains in
improvement in science literacy skills and knowledge of
key concepts used in science experiments and
demonstrations, and an appreciation for their role as
stewards of their environment.
GOAL 4: Program participants’ parents will demonstrate
an appreciation for their role as stewards of their
environment.

ORGANIZATION

TOOLS

YMCA

Attendance Roster

CRLP

BPST, Irregular Words Test, QuickReads
Assessment

Young Audiences

Theatre Pre-Assessment & Post-Assessment
Dance Pre-Assessment & Post-Assessment

Malcolm X Library

Library Log

Young Audiences

Theatre Parent Roster
Dance Parent Roster

San Diego Science
Project

Notebook Pre-Assessments & PostAssessments
End-of-summer Student Survey

Groundwork

Parent Roster
Parent Pre-Assessments and Parent PostAssessments

Read-SD

Parent Roster
Parent Pre-Assessment & Post-Assessment

YMCA

Student Pre-Assessment & Post-Assessment

GOAL 5: Participants’ family members will increase their
capacity to support children’s early literacy and learning.
GOAL 6: Participants will maintain or improve positive
self-identity and positive self-control.
GOAL 7: Participants will maintain or improve physical
fitness.

GOAL 8: Teacher participants will increase their capacity
to support students’ literacy enrichment and acceleration
through CRLP and SDSP professional development and
support

YMCA

San Diego Science
Project/CRLP
San Diego Science
Project/CRLP
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Student Roster
Student Fitness Log & Student Swim
Assessment
Parent Roster
Parent Night Assessment
SDSP Teacher Roster
CRLP Teacher Roster
SDSP Teacher Evaluations
CRLP Teacher Evaluations

SECTION III: PROGRAM OUTCOMES FOR CHILDREN AND FAMILIES
THE SUMMER READERS-FUTURE LEADERS STUDENTS
Student Demographics. A total of 90 rising second and third graders registered for the program, and 81 students
(90% of registrants) completed the program. Figures 2 and 3, below, show the demographic breakdown of
students as they were beginning the program. Slightly more than half the participants (52%) were rising second
graders, while 48% were rising third graders. Of these third graders, the majority (63%) were second-time
participants who were attending Summer Readers-Future Leaders for the second summer in a row. There were
slightly more males than females in each grade at the beginning of the program, though this percentage became an
even 50% by the end.
Figures 2 and 3: First and Second-Time Program Participants, 2014; Grade and Gender, 2014

Figure 4 shows the racial/ethnic background of enrolled students, with Hispanic students comprising the majority
of participants (70%), followed by African-American students (15%). A few Laotian (2%) and White (7%)
students also participated, as well as a few students who declined to racially identify themselves. While 45% of
enrollees were proficient in the English language, the rest of the students varied dramatically in their ELL levels:
4% of students came in at a Beginning level; 16% were Early Intermediate and 25% were Intermediate; 10% were
Early Advanced and 1% was Advanced (see Figure 5, below).
Figure 4 and 5: Race/ethnicity of Students, 2014; English Language Learners, 2014
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Attendance. The average daily attendance was 77 students, which represented between 90-95% of approximately
82 regular participants on any given day. This exceeded the NSLA’s indicator of 85% for the strongest programs.
In addition, the program retention rate equaled 90%. Whenever a student withdrew from the program, the
principal immediately extended an invitation to the next person on the waitlist. These figures are slightly below
the same rates from last year: daily attendance then was an average 83 students per day, with the actual daily
percentages ranging from 92-99%. Retention was also similar: last year’s retention rate was 91% (see Table 4,
below). Reasons cited for the lower attendance included recruiting a number of families who typically have
attendance issues during the school year, but whose children would benefit from the program.
Table 4: Attendance Information, 2013 and 2014
Average Daily
Percent of Total
Attendance
2014
77
90%-95%
2013
83
92%-99%

Retention

Attrition

81/90 (90%)
84/92 (91%)

10%
9%

The vast majority of the students attended the program regularly. Thirty-eight students had perfect attendance, and
26 students missed only one day of the program. In all, 64% of participants missed one day or less (see Figure 6,
below), and 12% of students accounted for 47% of the absences (see Figure 7, below).
Figure 6 and 7: Attendance, Summer 2014

CHANGES IN READING COMPETENCY (GOAL 1)
Performance on Key Assessments
Performance on Key Assessments. Students were tested on a number of reading
competency measures both pre- and post-program. Assessments included the
Basic Phonics Skills Test (BPST) to test word recognition, the QuickReads
Assessment to test fluency and academic language, and the Irregular Words Test
to check for irregular word recognition.
While students had been tested on vowel and consonant recognition at the
beginning of the pilot year, they were not tested during the second year because
teachers assumed students who could read consonant-vowel-consonant words
could already recognize consonant and vowel sounds. Instead, teachers went on
to test students on a variety of phonetic combinations, from “consonant-vowelconsonant” words to words with a “Final E” to polysyllabic words.
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I was able to see
significant growth
in my students’
confidence and
literacy.
(Teacher Survey)

At the beginning of the program, 36% of all the students could read polysyllabic words; by the end, 41% were
able to read them (see Figure 8, below). While 20% of students were reading at the consonant-vowel-consonant
and consonant digraphs levels at the beginning of the program, only 14% remained at those levels by the end of
the program. Of students who participated for a second year, the percentage of students reading polysyllabic
words increased from 40% to 52% by the end of the program, and students at the very highest level (reading
words with three to five syllables) doubled from 16% to 32%. The changes observed for all of the students
overall, and specifically for students participating for a second year, were statistically significant at the .01 on
two-tailed paired-difference tests (but not significant for rising third graders who were participating for the first
time).
Figure 8: Phonics Recognition in All students, First-Time Participants, and Second-Time Participants at
Beginning of Program (Left) and End of Program (Right), 2014

Students were also tested on their ability to recognize Irregular Words. While average scores for all students rose
between the beginning of the program and the end of the program (see Figure 9, below), they declined slightly for
both first-time and second-time third graders. These results, however, were not found to be statistically significant
and may be due to chance.
Figure 9: Average Irregular Words Test Scores in All Students, First-Time Participants, and Second-Time
Participants, 2014
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Results of the Quick Reads Assessments revealed that overall, all students had increased their reading speed by an
average of 17.7 words per minute and increased their accuracy by an average of 4% (see Figure 10, below). At the
beginning of the program, students were reading at an average of 66.5 words per minute with an average accuracy
of 91%, but had increased to 84.2 words per minute with an average accuracy of 95% by the end of the program.
Two-tailed paired difference tests revealed that these results were significant at the .01 level, implying that the
changes have a high likelihood of being a result of the program. Both first-time third graders and second-time
third graders also showed an improvement in their reading speed and reading accuracy scores between the
beginning and end of the program, and these results were significant at the .01 level for reading speed for both
first-time and second-time third graders, and at the .05 level (for second-time third graders) and .1 level (for firsttime third graders) for reading accuracy.
Figure 10: Average Reading Speed (Left) in Words Per Minute (wpm) and Reading Accuracy (Right)
Scores for All Students, First-Time Participants, and Second-Time Participants, 2014

In addition, teaching artists from Young Audiences-San Diego measured students at the beginning and end of the
program on various indicators of understanding of the characters in the story, characters’ motivation, the setting,
and the plot of various texts. Figure 11, below, shows the percentage of students who demonstrated proficient
knowledge of these key literary elements. Between the beginning and end of the program, the percentage of
students who understood each element either increased (on “Character motivation”, “Setting,” and “Plot”) or
stayed the same (“Character”).
Figure 11: Literacy Linked to Arts Results, 2014
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Progress on Reading Competency Goals: The program target called for 80% of participants to maintain or
display gains in maintain or display gains in phonics, reading comprehension, academic language, fluency, and
vocabulary skills. Summer Readers-Future Leaders exceeded its target of 80% of students maintaining or
displaying gains in reading fluency and reading accuracy skills, and came very close to 80% on phonics skills and
the ability to recognize irregular words. According to Figure 12, below, pre- and post-assessment data revealed
that between 95% and 86% of students met, maintained, or increased their ability to read fluently and read
accurately. Between 78% and 79% of students maintained or increased their phonics skills and their ability to
recognize irregular words. These gains, although impressive, fall short of the goal of 80%. In sum, when the
scores in Figure a are averaged together, we find that 85% of all the students maintained or displayed gains over
the course of program. As mentioned above, score changes for all students were significant at the .01 level on a
two-tailed paired difference test for all literacy tests except for the Irregular Words Test.
Figure 12: Literacy Scores as Measured by CRLP Tests, 2014

Students who participated in the program for two years showed more gains in phonics and the ability to recognize
irregular words than their counterparts who were participating for the first time, but less gains than their
counterparts when it came to reading speed and reading accuracy scores (see Figure 13, below). As mentioned
above, score changes were more statistically significant for rising third graders who were participating for a
second year than for those who were participating for the first time. For students who were participating for the
second time, the change they experienced in their phonics scores and their reading fluency were statistically
significant at the .01 levels, and the change in their reading accuracy was significant at the .05 level. Meanwhile,
for students who were participating for the first time, only the changes to their reading fluency scores were
statistically significant at the same levels; the change in their reading accuracy score was significant at the .1
level, and the change in their phonics scores were not significant at all.

It was nice to get [my students] started on the polysyllabic work that they are going to be getting at
the beginning of third grade. . . . I did notice a considerable change in how they are able to read
polysyllabic words and that was after only 24 lessons . . . . And, the writing going along with
comprehension work was demanding but I’m glad that they were able to experience it because when
they started the program, their stamina was really low as far as the writing went but by the time they
finished the program . . . their stamina increased greatly. (Teacher)
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Figure 13: Literacy Gains of First-Time Third Graders vs. Second-Time Third Graders, 2014

Results from Young Audience teaching artists indicate that students have maintained or showed gains on key
literacy elements as measured by literacy in the arts (Figure 14, below). A full 100% had maintained, or increased,
in academic language and vocabulary (with 95% showing an increase); 98% had maintained or showed an
increase in reading comprehension (with 91% showing gains); and 95% maintained or showed an increase in
fluency (with 88% displaying gains). This surpasses DEEP’s initial goal of 80% of students maintaining or
showing gains in literacy linked to the arts by the end of the program. In addition, these statistics were significant
at the .01 level for two-tailed paired difference tests, which indicate that there was a significant difference
between the average scores at the beginning and end of the program that could be attributed to the teaching artists’
curriculum because it was not likely due to chance.
Figure 14: Literacy Gains as Measured by Teaching Artists, 2014

Parent Survey Responses: Data from surveys of parents also shed light on progress with respect to reading
competency. Figure 15 shows that, according to end of program surveys, 94% of parents witnessed improved
reading competency in their children, as evidenced by a number of key behaviors: their child struggled less when
reading words out loud (64%); their child had begun reading books with more words or more pages (61%); and/or
17

their child could describe what they had learned from books in their own words (54%). For further evidence
noticed by parents, please refer to Figure 15.
Figure 15: Parent Evidence of Student Improvement, 2014

Teacher Survey Responses: Teachers shared that the opportunities children had to work in small groups at
similar skill levels facilitated learning. Teachers were better able to encourage and observe partner talk, lowerlevel students felt more confident in reading books out loud at their levels, and higher-level students were pushed
to focus on the skills they will need in the new school year. One teacher mentioned:
At the end of the program, the program’s nine teachers were also able to provide feedback on their perception of
the value of each program component in improving reading competency and motivation to read (see Figure 16,
below). Teachers taught both the classroom literacy and EarthLab field components of the program. They also
accompanied students to the library. They did not, however, participate in the YMCA portion of the day and were
not, therefore, in a position to provide direct feedback on its impact.
Figure 16: Teacher Feedback on Program Effectiveness at Improving Reading Skills, 2014

18

CHANGES IN READING MOTIVATION (GOAL 1)
Performance on Key Assessments. Pre- and post-assessment data also revealed changes in students’ motivation
to read. The Elementary Reading Attitude Survey measured changes in attitudes toward both academic reading
and recreational reading; in the end, these surveys painted a mixed picture regarding students’ motivation to read.
Figure 17 shows that the percentage of students who felt “Happy” or “Very happy” about recreational reading (the
chart on the left) decreased by six percentage points, dropping from 98% at the beginning of the program to 92%
at the program’s conclusion. The chart on the right revealed that the percentage of students feeling “Happy” or
“Very happy” about recreational reading dropped slightly by two percentage points from 94% to 92%.
Additionally, although no students were “Very upset” about reading, there was a slight increase in those who
described themselves as “Upset” about reading by the end of the program.
Figure 17: Change in Attitude Towards Recreational Reading (Left) and Academic Reading (Right)

This year’s rates continue to be higher than the first year’s rates; as a comparison, those who were “Happy” or
“Very Happy” last year about academic reading numbered at 77% at the beginning of the program, and 89% at
the end. Both rates are lower than the rates observed this year. In addition, the percentage of students who were
“Happy” or “Very Happy” about recreational reading last year were 86% and 82%, respectively. Again, these
percentages are lower than both percentages observed this year.
Progress Toward Motivation to Read Goal. The program target called for 80% of participants to maintain or
display gains in motivation to read as measured by the Elementary Reading Attitude Survey and the teaching
artists’ journals. Results were mixed. As shown in Figure 18, 37% and 58% of students either maintained or
Figure 18: Change in Student Reading Motivation
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In a focus group, teachers were
enthusiastic about sharing changes
they had noticed in their students. .
These included:

improved their motivation when it came to academic and
recreational reading, respectively. Between 42-63% of students
experienced diminished motivation to read. One hypothesis for
this outcome is that, with smaller class sizes, students who
might otherwise be able to engage in reading avoidance without
being noticed were held more accountable for their reading
progress. Program designers are rethinking the use of this
particular survey during future program administrations. Data
from the Young Audiences theater programs, represented by the
stories and theater bar, revealed strong evidence of improved
motivation to read. The gains for Recreational Reading
Motivation was significant at the .05 level, and the changes in
Academic Reading Motivation and literacy motivation linked to
the arts were statistically significant at the .01 level when tested
with a two-tailed paired difference test.

I had parent who came up to me after the
showcase and say that her child has
become this journalist who is taking her
cell phone and using it as a microphone
to tell stories. The parent was absolutely
grateful. . (Teaching Artist)

Representatives of partner organizations, teachers, and parents
noted growth in student motivation to read, student engagement
with technology, and above all student confidence in talking
about what they were reading in the classroom, at home, and at
the Earth Lab. Several shared stories of students who had been
quite reluctant to talk during the regular school year who
suddenly engaged actively in discussions about books.

I had a kid in my class during the
summer who did not talk during the
school year – and I could not get him to
be quiet” (Teacher)

Teacher Survey Responses: During an end-of-summer survey,
teachers were asked to evaluate the impact of several of the
program activities in increasing students’ motivation. Of the
teachers who participated, 88-100% were satisfied or extremely
satisfied with the way all the components of the program
increased motivation (see Figure 19, below). Teachers were not
present during YMCA activities and were therefore unable to
offer feedback on the impact of YMCA’s programming on
reading motivation. One teacher wrote that, “It’s amazing to see
the children’s growth in only five weeks!” More teacher
feedback can be found in the sidebar to the right.
Figure 19: Teacher Feedback on Program Effectiveness on
Reading Motivation, 2014

The parents would come up in the
morning and share some of their
gratifications. My son is reading at
home and they are so happy to come in
the morning. (Teacher)

When working with the visuals every
morning, [one student] would say “This
is so much fun. I thought it was going to
be so boring.” Hearing it from him was
just so powerful. . . . that was rewarding
for me (Teacher)
[The principal] walked in and said
“Wow there are kids reading that I have
not seen reading during the school year.”
. . . The environment being so small,
they felt very comfortable so they liked
reading. (Teacher)
I had a really shy group . . .the first day
nobody was talking – but by the end,
they felt really comfortable. And at the
science lab, one of my girls who just
doesn’t talk at all in class normally was
able to answer questions about mammals
in front of 30 kids. (Teacher)
One of my below basic kids who ended
up in (another classroom) was reading
and talking whereas in my classroom
during the school year, she sat through
the majority of the year not raising her
hand and not taking a risk but because it
was such a small group, I was really
happy to see that she came out of her
shell and was willing to take a risk and I
think that is really big for a lot of the
kids in our school. (Teacher)
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Parent Survey Responses. Figure 20 shows that 92% of parents reported improved motivation to read in their
children, as evidenced by a number of key behaviors. Most notably, more than three-quarters of the parents
reported children were reading more at home, and almost two-thirds said that their children were talking more
about what they had read.
Figure 20: Parent Observations of Change in Students’ Reading Motivations

GROWTH IN CONNECTIONS TO COMMUNITY LITERACY RESOURCES (GOAL 1)
Progress Toward Program Goals. In an effort to improve reading competency and motivation, children engaged
in weekly activities at the Malcolm X library, where they received library cards, checked out books, and
participated in the library’s summer reading program. Courtesy of READ/San Diego, students also received free
books each week to add to their home library collections. The goal for students’ participation in each of these
activities was 90%, and by the end of the program, 73% of students did receive library cards. Based on
information DEEP had learned last year, a special effort was made to include library card applications at the kickoff rally to streamline the process of receiving a library card. Of those who did not have a card at the beginning of
the program, some students had parents who refused to get one. Other students had cards but had fines on their
cards. When this was the case, Malcolm X Library provided special cards, which allowed students to check out
only two library books at a time. Each week, between 34-46 students used their cards to check out between 69-84
books (Figure 21). Fully 100% of the students participated in the Summer Reading Program.
Figure 21: Students Who Had Checked Out Library Books, 2014
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Discussions with library staff explain the relatively low percentages of children with library cards or checking out
books. Reasons include families who declined to have their children receive cards or who had substantial fines
and were therefore unable to obtain cards without first clearing fines. The relatively low book check out is
attributable in part to the fact that students who were limited to two books could not take out new books until the
earlier books were returned. A concern post-project included the high number of books that were overdue by
mid-September. Strategies to combat this include the Library’s automatically renewing books for a second twoweek period and making it possible for students to bring their borrowed books to the school for collection there.
Even after the program ended, students continued to implement what they had learned during the program. A
month after the end of the Summer Readers-Future Leaders program, the Malcolm X Library’s summer reading
program came to an end. The library reported that students from the Summer Readers-Future Leaders continued
with the summer reading program, with a total of 2-3 students coming to the library of their own initiative to
check out between 1-7 books a week.

CHANGES IN SCIENCE LITERACY SKILLS (GOAL 2)
My daughter really

Performance on Key Assessments. During their twice weekly visits to the
enjoyed the fellowship;
Chollas Creek EarthLab, students were expected to show growth in written
the program has helped
use of academic vocabulary related to science as evidenced by their
enhance her interest in
development of scientific explanations, expository writing, understanding of
science and the arts.
core ideas, and drawing of diagrams. Students’ notebooks were assessed
Thank you.
against a rubric at the beginning and end of the program by teachers of each
(Parent
Survey)
classroom. Notebooks were evaluated on six different indicators of scientific
literacy: “Developing Curiosity;” “Scientific Illustration;” “Data Collection;”
“Word Choice;” “Developing Scientific Explanations;” and “Expository
Writing.” Students received a score of 1, 2, or 3 in each area. The rubric provided by San Diego Science Project
can be found in the Appendix.
Over the course of the program, students’ scientific literacy improved from an overall average score of 1.27 at the
beginning of the program to 2.41 at the end. An exact breakdown of average scores for each of the seven
indicators of scientific literacy is presented in Figure 22, below. The largest improvement was in students’
“Scientific Illustration” – a measure that tested whether students could use graphics of demonstrate an accurate
and complete grasp of the major science concepts they had been introduced to. Here, students received an average
score of 1.39 at the beginning of the program; by the end, they averaged a score of 2.75. Students’ average scores
on every other measure also improved during the same amount of time.
Figure 22: Science Notebook Scores from Beginning of Program to the End, 2014
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Interestingly enough, when notebook scores for second-time participants were separated out and then compared
against first-time participants’ scores, a clear pattern emerges: second-time participants not only consistently
began the program with higher notebook scores on every measure, but also ended the program with higher
notebook scores on every measure.
Figure 23: First-time Second Graders’ Average Notebook Scores vs. Second-Time Second Graders’ Scores, 2014

Progress Toward Science Literacy Goals. Again, an ambitious target was set, with the expectation that 80% of
participants’ notebooks would display improvement in science literacy skills and knowledge of key concepts used
in science experiments and demonstrations. As Figure 24 demonstrates, between 99-100% of students maintained
or improved on every indicator. All pre-test and post-test scores for scientific literacy indicators were compared in
a two-tailed paired difference test; all scores are statistically significant at the .01, showing that there was a strong
likelihood that these change in scores were due to the science literacy program and not to chance.
Figure 24: Change in Scientific Literacy, 2014

CHANGES IN ENVIRONMENTAL STEWARDSHIP (GOAL 3)
Students demonstrated their understanding of their role as stewards of the environment through their
understanding of core ideas about the EarthLab habitats recorded in science notebooks (see section above). They
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also responded to several questions related to the issue of caring for the environment in a final program survey.
Between 92-94% of students were able to correctly answer questions relating to the conservation of water, an
understanding of seed balls, and identification of plants and animals in the EarthLab. This exceeds the program
goal of 80% target.
Figure 25: Student Understanding of Environmental Stewardship

Another indicator of environmental stewardship focused on
parents. At least 80% of parents who participate in Earth Lab
activities will demonstrate an increased awareness of their role in
It was rewarding to see the joy
environmental stewardship as measured by parent survey
of the children participating in
responses. Sixty-four percent of parents who participated in
dance, theatre, and EarthLab.
parent engagement activities at the EarthLab indicated a
They learned so much!.
willingness to change their behavior in accordance with their role
(Teacher Survey)
as stewards of the environment (textbox, below). In response to
follow-up phone interviews with GroundWork, between 95100% of parents agreed or strongly agreed that the event they
had attended had helped them learn about their relationship to the environment; they could support their child’s
appreciation for the environment; and now knew what to do with their child to help the environment. Although
not directly related to environmental stewardship, an additional 66% of parents agreed or strongly agreed they
could help their child identify “Green jobs” and STEM (science, technology, engineering, and math) careers as a
result of their Groundwork experience.

After GroundWorks’ Parent Events at the EarthLab, parents were asked what, if anything, they may do
differently in the future as stewards of the environment. Answers included:
Recycling and planting vegetables
New water conversation techniques.
Fertilizers for trees
Composting and recycling
Planting more tomato seeds in my existing garden
I will try to build an herb garden.
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Figure 26: Parent Feedback on Environmental Stewardship Events

CHANGES IN PARENT CAPACITY TO SUPPORT STUDENT LEARNING (GOAL 4)
Activities Designed to Inform and Engage. As noted earlier, parent engagement events sponsored by
READ/San Diego and Groundwork San Diego were designed to build parent capacity in supporting their
children’s literacy development and learning. School staff reached out to parents through a daily bulletin board,
flyers, automated phone calls, and flyers. Additionally, parents were invited to a Family Sports Night at the
YMCA to engage with their children in games and sports and learn about healthy living; parents were also invited
to watch their children perform theater and dance activities sponsored by Young Audiences of San Diego
Progress in Building Parental Capacity to Support Student Learning. Of the parents who attended the events,
the vast majority reported a high level of satisfaction with the events. Specifically, Figure 27 shows that between
76%-100% of parents reported finding the event “highly helpful.” When combined with parents who found the
event “helpful,” the percentage rises to 95-100% of parent participants reporting events to be “helpful” or “highly
helpful.” Additionally, 64%-100% of parents who attended events planned to change their behavior as a result of
having attended the event. Based on parent feedback surveys (Figure 28), parents felt that READ/San Diego’s and
Groundwork events were most helpful in enhancing their ability to support their children’s learning and
development.

After Read-San Diego’s Family Literacy Night at the Malcolm X Library, parents were surveyed about what, if
anything, they may do differently in the future as a result of the parent event. Answers included:
I will take time to explain the story we read in order for my daughter to really understand the story she is reading
by using some of her toys as characters.
Tell more stories together with the family. [My son] wants to learn more about history so we will have to visit
the library more often to visit the history section.
We will read more and do more activities.
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Figure 27: Parent Event Feedback

Figure 28: Parent Feedback on Most Helpful Events in
Supporting Child’s Literacy

CHANGES IN CHARACTER DEVELOPMENT (GOAL 5)
Progress Toward Goals. The target for the development of program participants’ positive self-identity and
positive self-control called for 80% of students to demonstrate the attributes of positive power, positive selfesteem, peaceful conflict resolution, interpersonal competence, and the core values of caring, honesty, respect,
and responsibility. To measure this, students filled out a pre-test questionnaire at the beginning of camp and a
post-test questionnaire at the end. Students were asked whether they agreed with a series of statements, including:
“I know that fighting back doesn’t help my problem” and, “I take responsibility for what I do.” As evidenced by
Figure 29, at the beginning of the program, student results varied dramatically. Students showed a high level of
positive self-esteem (89%) and responsibility (80%), but much lower levels on other indicators such as respect
(58%) and honesty (17%).
Figure 29: Student Results for Character Development, 2014
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By the end of the program, the percentage of students agreeing with positive character traits improved or stayed
the same on some indicators (such as interpersonal competence, caring, and honesty, and positive self-esteem),
but decreased on other indicators. The percentage of students who
valued responsibility dropped from 80% to 73%, and the percent of
students who valued respect dropped from 58% to 43%.
Thanks for this experience. My son
loved to be at school and the YMCA
While the percent of students who valued responsibility and
every day. He looked forward every
respect may have decreased, a closer look at the scores reveal that
morning for a new day… Thank you!
the percent of students who don’t value these traits also decreased.
(Parent Survey)
The percent of students who did not value responsibility at the
beginning of the program dropped from 10% to 8% by the end
(increasing the students who weren’t sure from 10% to 19% by the
end); similarly, the percent of students who did not value respect dropped from 30% at the beginning of the
program to 23% by the end (increasing the percentage of students who weren’t sure from 12% to 35%).
Figure 30: A Closer Look at Character Development Results, 2014

Partner organizations offered several hypotheses for the drop in scores. These included confusing wording on the
assessments, which will be administered first to a pilot group next year, and distractions on the day of survey
administration, since students wanted to partake in the YMCA activities rather than take another survey on their
last day of the program. Another key consideration is 25 more students took the post-survey than took the presurvey. This may explain why a large percentage of children weren’t sure how they felt or whether their scores
actually changed from the beginning. Issues such as these indicate greater attention to detail in the administration
of surveys and the collection of data. This issue is not unique to any one partner organization.

CHANGES IN PHYSICAL FITNESS ACTIVITY (GOAL 6)
Progress Toward Goals. All program participants
received a healthy breakfast and lunch through the
Summer Fun Café, and 100% of students who
attended DEEP-sponsored activities at the YMCA
engaged in at least two hours of physical activity
every day (for a detailed breakdown of the YMCA
schedule and student activities, please refer to the
Appendix). Daily physical activity included time
spent in swim lessons, as well as activities planned
and administered by the YMCA team. Students were
given fitness assessments at the beginning and end of

It was a wonderful opportunity for my child
to be able to attend. It’s also very
comforting to know that such a program
exists in our community! Summers at the Y is
something I’m sure my son will always
remember. Thank you!
(Parent Survey)
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the program that measured their ability to perform chair sit-ups, curl-ups, and the sit-and-reach (further
information on these exercises can be found in the Appendix). Furthermore, students received free swimming
lessons and were evaluated on their progress at the end of the program. Student progress was celebrated in a
“Camp Olympics” held by the Jackie Robinson YMCA.
Progress Toward Fitness Goals. All students began at the “Polliwog” swimming level (see Figure 31). By the
end of the program, 14% had progressed to the “Guppy” level and 14% had become “Minnows.” During that
time, 92%-100% of students in each group were able to identify personal safety rules, and 92-100% in each group
were able to identify ways to assist in a rescue. In addition, 53% of “Polliwogs” were able to display proficiency
in the strokes relevant to its group, and 92-100% of “Guppies” and “Minnows” were able to perform strokes
relevant to their respective groups (for further details, refer to Table 5, below).
Table 5: Proficient Student Results by Swimming Level, 2014
Personal Safety: Knows pool rules
Stroke Development: Paddles on front without belt
Stroke Development: Paddles on back without belt
Rescue: Describe Two Examples of Danger
Rescue: Know when and how to yell for help
Rescue: Perform Reaching Assist
Personal Safety: Knows diving safety rules
Personal Safety: Can jump into deep water, paddle 15 feet, float on back, and paddle back
Stroke Development: Front symmetrical paddle for 25 yards
Stroke Development: Back alternating paddle for 25 yards
Stroke Development: Back symmetrical paddle for 25 yards
Rescue: Can do a reaching assist
Rescue: Can do throwing assist
Personal Safety: Knows diving safety rules
Personal Safety: Can swim on the front for 25 yards and then on back for 25 yards
Personal Safety: Can swim across shallow end with clothes on
Stroke Development: Front alternating paddle with rudimentary overarm stroke for 25
yards
Stroke Development: Front rudimentary breaststroke for 25 yards
Stroke Development: Back alternating paddle with rudimentary overarm stroke for 25
yards
Stroke Development: Back rudimentary breaststroke for 25 yards
Rescue: Perform rescue breathing steps on a mannequin

Polliwog
100%
53%
53%
100%
100%
100%
Guppy
92%
100%
100%
100%
100%
100%
100%
Minnow
100%
100%
92%
92%
100%
100%
100%
92%

In all, 65-100% of students maintained or increased their fitness level on various measures. Sixty-five percent
maintained or increased their ability to do chair push-ups; 72% maintained or increased their ability to do the curl
test; 98% maintained or increased their ability to perform the sit and reach; and 100% maintained or increased

After Jackie Robinson YMCA’s Family Sports Night, parents were surveyed about what, if anything, they
may do differently in the future as a result of the parent event. Answers included:
Play more with my kids – take them to play basketball. We loved soccer!
Look for more sports activity programs and play with the family.
Play more soccer and walk a lot more.
Do more exercise and eat better.
Try to do more activities and play with my daughter.
Going to play more basketball, Zumba, and do more sports..
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their swimming level.
Figure 31: Student Swimming Levels by End of
Program, 2014

Figure 32: Student Change in Physical Fitness by End of
Program, 2014

PROGRESS IN ENGAGING FAMILIES (GOAL 3, GOAL 4, GOAL 6)
Parent Attendance. In lieu of paying for the program, parents were asked to attend at least four engagement
events. Many of the partner organizations offered several opportunities for parents to become involved in the
summer program, and some of the parents took advantage of these opportunities. Figure 33 shows the total
number of parents who attended each organization’s events. Figure 34 further disaggregates this information by
organization and event. There may be overlap between the numbers in those instances in which the same parents
attended several different events sponsored by the same organization. Young Audience events were the best
attended, and is typical of parents’ desire to see their children perform. Between the “Dance Showcase” and the
“Theatre Showcase,” families and parents of 39 students attended. Groundwork also held widely attended events:
the parents and family members of 27 students attended their two EarthLab events combined.
Figure 33: Parent Attendance by Organization, 2014

Figure 34: Parent Attendance by Organization and
Event, 2014
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Progress Toward Parent Participation Goals. DEEP expected that 30% of children’s parents would attend each
event. Although more than 30% of students’ parents attended events held by Groundwork and Young Audiences,
only 18% of parents attended the “Literacy Night”, and 16% attended the “Family Sports Night”. In all, 29% of
parents satisfied the requirement to attend four events, as shown in Figure 36.
Figure 35: Parent Attendance by Organization vs. Goal,
2014

Figure 36: Parent Number of Events Attended, 2014

SUMMARY OF PROGRESS TOWARD GOALS AND TARGETS
Table 6 provides an overview of progress toward each of the pre-established program goals and targets. Section
IV addresses why certain targets were not met and provides information regarding outcomes achieved for
stakeholders other than students.
Table 6: Summary of Progress Towards Goals and Targets
GOALS
TARGETS
GOAL 1: Program
participants will
attend program
activities daily

GOAL 2:
Program
participants will
maintain or
improve reading
competence and
motivation to
read.

Achieved?

Target #1: Average daily attendance will exceed
90% of enrolled student

» 94% was the average daily attendance

Target #2: Program retention will be 90% or
above.

» 90% retention rate

Target #1: 80% of participants will maintain or
display gains in phonics, reading comprehension,
academic language, fluency, and vocabulary skills.
Target #2: 80% of participants will maintain or
display gains in motivation to read as measured by
parent/student surveys and teaching artists
assessments.
Target #3: 90% of participants will receive library
cards, check out books weekly, and participate in
Malcolm X summer reading program.
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» 37% maintained or displayed gains in
recreational reading
» 58% maintained or displayed gains in academic
reading,
» 100% maintained or increased in literacy
motivation linked to the arts
» 100% participated in Malcolm X Library’s
summer reading program
» 73% received library cards
»Between 41%-56% checked out books each

week

GOAL 3:
Program
participants will
display gains in
improvement in
science literacy
skills and
knowledge of
key concepts
used in science
experiments and
demonstrations,
and an
appreciation for
their role as
stewards of their
environment.
GOAL 4:
Program
participants’
parents will
demonstrate an
appreciation for
their role as
stewards of their
environment.

GOAL 5:
Participants’
family members
will increase
their capacity to
support
children’s early
literacy and
learning.

GOAL 6:
Participants will
maintain or
improve positive
self-identity and
positive selfcontrol.

Target #4: At least 30% of participants’ parents
will attend literacy-linked-to-arts exhibitions by
their children.

»48% of participants’ parents attended literacylinked-to-arts exhibitions by their children

Target #1: 80% of participants’ science
notebooks/writing will show evidence of
increased grammatical/content complexity of
entries, increased word count, and increased use
of scientific vocabulary.

» 66% showed gains in word choice
» 67% showed gains in developing scientific
explanations
» 72% showed gains in expository writing

Target #2: 80% of participants will demonstrate
satisfactory understanding of key concepts used in
experiments and demonstration through
assessments of science notebooks.

» 64% showed gains in developing curiosity
» 80% showed gains in scientific illustration
» 73% showed gains in data collection

Target #3: 80% of students will respond
positively to student survey questions related to
their role as stewards of the environment.

»94% could correctly identify plants and animals
at the EarthLab
»92% understood how to conserve water
» 92% were familiar with seed balls

Target #1: At least 30% of participants’ parents
will participate in a hands-on science lab activity
focused on environmental restoration.

»33% of students had parents who participated
in a hands-on science lab activity

Target #2: At least 80% of participants’ parents
who participate in Earth Lab activities will
demonstrate an increased awareness of their role
in environmental stewardship as measured by
parent survey responses.

»95% felt the workshop helped them learn more
about their relationship to the environment
»100% felt confident they now knew what they
could do with their child to help the environment

Target #1: 100% of program participants will
receive five age-appropriate books to build their
home libraries. Participants whose families attend
the Family Literacy Night will receive an
additional book

»100% of program participants received ageappropriate books

Target #2: At least 30% of participants’ parents
will participate in a “Families Who Read Together
Succeed Together” literacy night

»18% of students had parents who participated in
the Literacy Night

Target #3: 80% of parents participating in postworkshop surveys will demonstrate knowledge of
their role in their child’s educational success,
awareness of community resources to support
family educational goals, and awareness of best
practices for literacy enrichment in the home.

» 100% found the Literacy Night very helpful in
learning how to support their child’s literacy
»100% found it very helpful in learning about
literacy resources
» 100% found it helpful or very helpful in learning
best practices for literacy enrichment in the
home

Target #1: 80% of students will demonstrate the
attributes of positive personal power, positive
self-esteem, peaceful conflict resolution,
interpersonal competence, and the core values of
caring, honesty, respect, and responsibility.

»56-89% demonstrated attributes of personal
power, self-esteem, conflict resolution, and
interpersonal competence
»20-73% demonstrated core values of caring,
honesty, respect, and responsibility
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GOAL 7:
Participants will
maintain or
improve physical
fitness.

GOAL 8:
Teacher
participants will
increase their
capacity to
support
students’ literacy
enrichment and
acceleration
through CRLP
and SDSP
professional
development and
support

Target #1: 100% of program participants will
receive a healthy breakfast and lunch (only lunch
to be provided by the YMCA.)

» 100% received healthy lunches

Target #2: 100% of program participants will
engage in at least 2 hours of physical activity per
day.

» 100% engaged in at least 2 hours of physical
activity per day

Target #3: 80% of program participants will make
progress in improving fitness as measured by
maintaining or approaching healthy living and
setting and meeting various swimming and
exercise goals, (e.g. running, sit-ups, etc.)

» Between 65-100% maintained or improved
fitness

Target #4: At least 30% of families will attend a
Family Sport Night at the YMCA, where they will
play games with their children and be exposed to
the importance of healthy living at the YMCA.

»16% of students had families who attended the
Family Sports Night

Target #1: 100% of teachers will participate in
professional development and support activities
related to the summer learning curriculum.

»100% of teachers participated in professional
development

Target #2: 80% of participating teachers will
show evidence of professional growth in the
teaching of literacy and literacy-linked-to-science
in surveys/evaluations regarding program
activities.

» 90-100% showed a high or very high degree of
understanding literacy components
» 90-100% were ready or very ready to implement
literacy components
» 78-89% felt prepared and confident for the
EarthLab
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SECTION IV: PROGRAM OUTCOMES FOR TEACHERS AND PARTNER
ORGANIZATIONS
PROGRESS IN IMPROVING TEACHER CAPACITY
CRLP Training in Literacy Instruction. Students and parents were not the only beneficiaries of the Summer
Readers-Future Leaders program. Participating teachers reported gaining important knowledge and experience
that they were likely to apply in classrooms in the future. Figure 37 capture teacher feedback on the quality of
training provided by the California Reading and Literature Project. Numbers reflect the average scores of teachers
pre- and post-training regarding the their level of understanding (left) and preparedness for implementation (right)
regarding each of four literacy components. These components included: understanding the components of the
literacy framework and how they impacted reading achievement; learning an approach to teaching comprehension
of complex text that incorporated the NGSS and the ELA CCSS; reviewing the assessments and curriculum for
the Summer Readers Program; and studying the role of fluency in reading development and learning an
instructional approach to developing it. Ninety to 100% of the teachers felt they had a high or very high degree of
understanding each of these components, and 90-100% of the teachers felt read or very ready to implement them
in the classroom.
Figure 37: Teacher Evaluations of CRLP Training: Understanding of Components (Left) and Readiness for
Implementation (Right)

According to the school leader and teachers, the program provided opportunities for them to deepen their
understanding of the literacy training they had received through CRLP during the school year. CLRP staff visited
classrooms on a regular basis to observe instruction and offer feedback on the implementation of literacy
strategies. Teachers also used the summer program to develop more visual materials – including videos – linked
to the curriculum. Several teachers expected to transfer their learning and new technology skills to their regular
school year work. The principal noted that:
“The teachers felt as though they developed a better understanding of the some of the training they got
during the school year. . . . These teachers really worked above and beyond. They did lessons with itechnology. . . .They will use some of this next year. The flip charts they made can easily be adapted to
other books and to comprehension planning. . . . The summer learning professional development deepened
our knowledge.” (Principal)

In addition, a teacher mentioned:
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I used was excited to see videos – the kids got totally excited about this –
they saw what was happening in the video and they read about it . . . we
kind of upped the level of fun. . . . I’m going to be using videos in my
classroom next year – (Teacher)

SDSP Training and Curriculum Development. The San Diego Science Project
supported teachers in the collaborative development of a literacy-linked, hands-on
science curriculum.during a one-day training seminar at the beginning of the
summer program. Figures 38 report findings from the training post-assessment
which revealed that most teachers (almost 90%) agreed or strongly agreed that they
were: prepared for the first day; confident about identifying specific connections
between science and literacy; confident about being outdoors; confident about
bringing students outdoors; more knowledgeable about native San Diego plants; and
interested in learning more about the local ecosystems.
Figure 38: Teacher Evaluations of SDSP Training

After the San
Diego Science
Project Teacher
Training, teachers
were asked to
reflect upon the
workshop via a
survey:
“Thank you! I feel
much more
confident using
the lesson plans
provided. I also
love the structured
activities. The
students are going
to love it!”
“I feel 100% more
confident taking
my students to
EarthLab and
teaching them
about the
outdoors.”

In a final program survey, teachers indicated high levels of satisfaction with the
quality of training and ongoing support they received throughout the program.
Figure 39 shows that 100% of teachers were satisfied or extremely satisfied with the
literacy and science preparation they received at the beginning, as well as the
literacy support they received over the course of the program. All but one teacher
felt the same way about the science support they had received.
Figure 39: Overall Teacher Satisfaction

“Thank you for
the lesson plans. It
was nice having
the naturalist and
AmeriCorps there
for support.
Having
exploration and
activities are
great!”
“Awesome
program. Much
more organized
than last year.
Loved having the
extra help.”
“So much better
organized than last
year. I really
enjoyed taking the
students to the
EarthLab. Thank
you!”
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After the California Reacing and Literature Project Teacher Training, teachers were asked to share
their thoughts on the strengths of the program, via a survey. Responses included:
“Case studies! Time to plan! Quick and easy-to-understand format.”
“Being able to look at lessons and then plan together.”
“I appreciate portions of the RLP binders being copied and important concepts highlighted for us.”
“The trainer was very clear. She went over everything we need to know. “
“I really appreciated the ext3ended planning time that we had to work with a partner!”

PROGRESS IN BUILDING COLLABORATIVE IMPACT
DEEP convened seven program partners bi-weekly throughout the summer to discuss program activities,
progress, and challenges. Based on results obtained from an end-of-program focus group, partners reported they
had benefited from the experience.
Feedback from end-of-program partner surveys revealed that partner experiences aligned with the National
Summer Learning Program’s best practices, particularly with regard to having meaningful roles in program
development and review, and having opportunities for their voices to be heard. Partner organizations participating
in the survey included Chollas-Mead Elementary School, CRLP, Groundwork San Diego, Young Audiences,
Malcolm X Library, JRYMCA, and READ/San Diego. Figure 40 captures partner feedback with respect to a
number of important indicators.
Figure 40: Partner Feedback on Collaborative Experience

Creating Connections Across the Curriculum. Partner organizations and school leaders worked collaboratively
to ensure that the various aspects of the summer learning program were closely connected. These connections
occurred not only within the literacy curriculum itself, where children saw foundational skills and vocabulary
regularly linked to reading comprehension, but also across disciplines. Partner organizations CRLP and SDSP
looked for areas of overlap between Next Generation Science Standards and ELA Standards and developed, with
teachers, lessons that reinforced similar skills in each discipline. Children regularly returned to the classroom
after science lab to support claims about science with evidence by writing in their science journals.
There were also ample thematic links across program areas. Students read about predators, spiders, and snakes in
their small reading groups each morning. They then explored these creatures first hand at the Earth Lab.
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Similarly, nature themes and literacy were woven into the arts program. Children performed theatrical and dance
stories about water and rocks. Each week, READ/San Diego donated books that touched on science themes.
Library crafts were designed to reinforce literacy and Earth Lab activities as well – children illustrated their own
books, made bookmarks, and made Earth Lab visors.

By the end of camp, partners and teachers had a lot to say about the links they saw across the
curriculum:
“I liked that we were doing the phonics, the decoding, the sight words, and we had the stories for them to read
along with and have them practice the words… Our kids have a much better grasp of finding text dependent
questions and comparing and contrasting because we did that work in the classroom, we took it to the Earth
Lab, and then we came back and wrote around compare and contrast.” (Teacher Focus Group)
“The SIPPS components work so nicely together. You see it in the isolated words and you see it again in the
story and [the kids] said, ‘Oh look, we saw that before.’ So it wasn’t giving them new material but it was
building upon what they already saw and had done and gave them an extra boost of confidence and I think that
was the most gratifying thing.” (Teacher Focus Group)
“The Earth Lab Specialist] designed the curriculum around the vocabulary, the data collection, scientific
illustrating, personal inquiry and information, and writing prompts. Kids did their writing based on the actual
experience.” (Program Partner)
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SECTION V: LESSONS LEARNED
The end of each program year provides an important opportunity for partners and teachers reflect upon the work
and areas for improvement. Several specific suggestions regarding various aspects of the program arose during
focus group conversations with representatives of these groups. These are detailed below.

ORIENTATION
o
o
o

Consider establishing separate check-in and check-out tables so that parents can come and go as they
please. Perhaps have a separate camp item (water bottle, towel, t-shirt) at each partner table to ensure that
parents visit all tables.
Ensure that parents understand that they are signing up for participation by parents in partner events
Begin orientation with a review of key rules and policies

ATTENDANCE
o
o
o
o
o
o

Make parents more aware of the perfect attendance incentives and the actual dollar value of the camp
experience
Have a longer back-up list from which to draw prospective students, including some struggling rising
fourth graders
Screen participants with an eye toward those who are likely to attend consistently
Ensure that there is clarity about whether the largest prizes require that students not be tardy in addition to
perfect attendance and that this is communicated to parents and partners
Emphasize that parents must not to pick up children before end of camp
Emphasize need to encourage children to participate in swimming activities

ARTS PROGRAMMING
o
o

Explore ways to create more heterogeneous grouping of students for the theater and dance activities so
that there are more opportunities for stronger students to model
Explore possibility of alternating art focus each summer – e.g. theater/dance with visual arts/music

LIBRARY PROGRAMMING
o
o

Think about a culminating project for students – e.g. illustrate a book about the different ecosystems at
the Earth Lab, make a field guide or book on each of the ecosystem zones
Improve delivery of library small-group programming – possibility include read-alouds in the cave
instead of Scavenger Hunts, which were too difficult to implement with groups of 30 or more students

EARTH LAB PROGRAMMING
o

Ensure that teachers have access to background materials they can read about the various concepts that
will be introduced at Earth Lab; use training time to walk through the various parts of the Groundwork
website

YMCA
o
o
o
o
o

Increase the connections across the program by integrating the JRYMCA’s core values of honesty,
integrity, respect, and caring into the morning read-alouds and award ceremonies at the school site;
dedicate each week to one of the values
Administer character development survey on a day other than last day of camp when children are less
inclined to focus on it
Ensure that counselors watch as students respond to ascertain whether they truly understand the questions
Ensure that the character-building assessment is closely linked to the curriculum being delivered
Reconsider offering swimming four days instead of three as it was difficult to get so many kids through
lessons in three days
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DATA COLLECTION
o
o
o

Ensure that children wear name tags on the first few days to facilitate gathering of baseline data
Follow up with each provider within the first week of the program to ensure that they have clearly
communicated to all staff about the baseline and ongoing data required for evaluation of the program
Explore alternate tools for measuring student motivation given the confounding outcomes produced over
the past two program years

PARTNER COLLABORATION
o
o
o

The scaled-back meeting schedule was a good decision.
Explore ways to get some teacher feedback about the program shared at one of these meetings.
Ensure that partners do not modify significantly their commitments to the program without first bringing
those proposed changes to the attention of DEEP
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SECTION VI: STAKEHOLDERS’ PERCEPTIONS OF THE PROGRAM
The purpose of this final section is to share perceptions of program stakeholders about the Summer ReadersFuture Leaders experience that are not measured in pre-established program goals and targets. Overall, all
stakeholders --– students, parents, teachers, administrators, and partners – reported high levels of satisfaction with
the program experience.

SATISFACTION WITH THE PROGRAM
Seventy-two of the 82 graduating students completed surveys about their summer experience. Figure 41 below
reveals their high levels of satisfaction with the program, with 100% of students reporting that they loved or liked
the program. Similarly, 84% of parents reported being very satisfied with their experience, and an additional 11%
said they were satisfied. In all, 95% of parents enjoyed their program experience
Figure 41: Student Satisfaction (Left) and Parent Satisfaction (Right) with Program, 2014

FAVORITE ACTIVITIES
Students identified their three favorite activities. According to Figures 42 students were most enthusiastic about
their experience at the YMCA, followed by activities at the library, dance activities, and time at the EarthLab.
Parents were also asked to identify activities that they had observed their children enjoying, and they also

The DEEP Director conducted a short focus group with about fifty parents following the finals awards
ceremony on the last day of the program. Parents were quick to express the changes they had seen in
their children as a result of the program:
My child is more expressive.
My child is more responsible and reading more in the home
Reads more [Note: This was expressed several times by several different parents]
She behaves more
She is more outgoing and she speak out
My sister started speaking more English in the home
All that they have learned has made them more mature and more confident and if the parents encourage
them, they are going to succeed.
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identified the YMCA as their first choice. This was followed by reading instruction, hands-on science activities,
and library visits.

Figure 42: Favorite Program Activities, According to Students (Left) and Parents (Right), 2014

ACTIVITIES CHILDREN FELT HELPED IMPROVE READING
When asked to identify the three activities that they believed helped them most to become better readers, most
students cited their morning read-alouds as being the most helpful activity, followed by their exploration of plants
and animals at the EarthLab and their practice sounding out words (see Figure 43, below).
Figure 43: Student Identification of Activities that Helped Them Become Better Readers, 2014

PARENT PERCEPTIONS ABOUT PROGRAM VALUE
At the end of the program, students were asked to take home parent surveys for their parents to fill out regarding
their thoughts on the Summer Reader-Future Leaders program. When surveyed about which activities they
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valued the most, the greatest number of parents reported reading instruction in small classes. This was followed
by afternoons at the YMCA, which was followed closely by opportunities for hands-on science.
Figure 44: Activities Valued Most by Parents, 2014

CONTINUING IMPACT
One of the best ways to gauge the success of any program is determining if participants would like to participate
again. 100% of the Summer Readers’ partners, 94% of the parents, and 100% of the teachers indicated an interest
in participating again.
Figure 45: Willingness to Participate Again, 2014

In fact, when parents were asked what they liked least about the program during the parent focus group, one
parent responded: “The program is over – what will the students do the rest of the summer?!”
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CONCLUDING THOUGHTS
The Summer Readers-Future Leaders summer learning program continues to represent an important
collaborative undertaking of local organizations to address the issue of summer reading loss in the Diamond
Community. In addition to producing outcomes for children, the program resulted in positive changes for
teachers, parents, and partners. Teachers stretched their
capacity to provide literacy-linked to science programming;
families were linked more closely with such community
I think the Summer Readers-Future
resources as the YMCA, Malcolm X Library, and EarthLab;
Leaders is a great program and hope the
and partner organizations continue to build their capacity to
school will continue to offer this program
evaluate their programs more thoroughly and work
for years to come. It keeps my child’s
collaboratively with one another. In an early September
mind fresh with new information he can
discussion called “Failing Forward,” DEEP partner
use for the next year.
organizations engaged in powerful dialogue about what
(Parent Survey)
worked and did not work and how the program can be
improved. Although the program did not achieve all of its
ambitious targets, taken as a whole, the undertaking is still a
positive and worthwhile experience for children and a sound investment for donors. Once again, it demonstrated
the capacity of community partners and local schools to work side-by-side toward the common long-term goal of
ensuring all children read proficiently by the end of third grade. It continues to serve as a model for the San
Diego Unified School District in making the neighborhood school a provider of enriching summer experiences for
children who might otherwise experience summer reading loss.

Picture 4: District Leaders, Principal, and Students at EarthLab
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SUMMER PROGRAM KEY TASKS
MISSION/VISION/PURPOSE
Establish Mission/Vision
Determine Program Goals
Determine Target Population
Identify Partner Organizations/Partner Capacity
ESTABLISH LEADERSHIP/PLANNING STRUCTURE
Establish Advisory Board
Establish Program Planning Committee
Establish Business Outreach Committee
Establish Evaluation Committee
Calendar Regular Planning Meetings
FINANCING
Develop Budget
Develop Proposal/Outreach Flyers
Secure Funding and Incentives
Maintain Records of Donations
Develop and Send “Thank You” Letters

COMPLETED
X
X
X
X

X
X
X
X
X

X
X
X
X
X
X

PROGRAM PARAMETERS
Establish Program Dates
Establish Program Name/Signage
Develop/Finalize Program Procedures

X
X
X

COMMUNICATION
Develop Staffing Lists
Develop Contact Protocol for Parents/Events (Parent Orientation Packet)
Calendar Weekly Partner Meetings (Partner Performance Schedules)

X
X
X

PROGRAM STAFFING
Determine Staffing Needs
Develop Job Descriptions
Identify Training Needs
Recruit Staff: Teachers, Site Coordinator, Evaluation Specialist
Conduct Training
Develop Attendance Records for Staff

X
X
X
X
X
X

LOGISTICS
Secure School Site
Get list of classrooms for use
Assign teachers to classrooms
Arrange for Transportation
Develop Driver Schedules: Routes and Times
Prepare Schedule for Parents (for Orientation Packet)
Confirm Monitors for Busing
Establish procedures for sign-out of children going to/from YMCA
Arrange for Food
STUDENT RECRUITMENT and RETENTION
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X
X
X
X
X
X
X

Present Program to Teachers to Reach out to Parents
Develop Recruitment Flyers
Host Mandatory Parent Meetings
Complete Registration Forms
Start Student Database
Prepare and Distribute Acceptance Letters
Translate Materials
Identify Dates for Family Engagement Activities
Develop Orientation Packets for Families (What to Bring, Contacts, Schedules)
Plan/Host Orientation for Participating Students, Parents, and Partners
Prepare Class Lists/Attendance Sheets
Make Daily Calls to Students Who Are Absent (Site Coordinator)
Identify Students with Perfect Weekly Attendance each Friday Morning (SITE
COORDINATOR to YMCA)
Present certificates and incentives (YMCA)
CURRICULA DEVELOPMENT
Coordinate/connect curricula across partners

X
X
X
X
X
X
X
X
X
X
X
X
X
X

X

EVALUATION
Recruit/Hire Evaluation Specialist
Develop Evaluation Plan
Identify Monitoring/Evaluation Tools and Timelines
Collect Sample Tools
Conduct Baseline Assessments
Conduct Final Assessments
Conduct Exit Surveys/Focus Group Interviews of Partners, Parents, Students,
Teachers
Select Dates for Engaging Community Around Data
Data Collection
Data Analysis and Final Report
SUPPLIES/CURRICULA/MATERIALS
Identify Supply Needs
Identify Suppliers and Ordering Timelines (t-shirts, towels, totes, water bottles,
banner, school supplies)
Place Orders
RECOGNITION
Teachers, Partners, Donors

X
X
X
X
X
X
X
X
X
X

X
X
X

X
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CRLP Training Session Evaluation
Date

5/31/14

Position

Site _Chollas-Mead__________

Degree of Understanding
Outcomes

4
High
degree

Readiness for Implementation
1

3

2

Low
degree

4
Ready

1
3

2

Not
Ready

1. Understand the
components of the literacy
framework and how they
impact reading
achievement.
2. Learn an approach to
teaching comprehension of
complex text that
incorporates the NGSS with
the ELA CCSS.
3.

Review the assessments and
curriculum for the Summer
Readers program.

4.

Study the role of fluency in
reading development and
learn an instructional
approach to develop it.
Jim Cox/2005

What will you do differently in your practice as a result of this training?

What were the strengths of this training?

What were the weaknesses of this training?

How can we improve?
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DIAMOND COMMUNITY SUMMER LEARNING PROGRAM
Early Readers – Future Leaders

Young Audiences
Teaching Artist: Sylvia M’Lafi Thompson
Class: Linking Literacy to Theatre: Summer Readers Future Leaders Summer Learning Institute
Grade: Ninety 2nd and 3rd Grade Students
Unit: Theatre and Literacy Learning
Length: 3 Days/ 3 Lessons
Text: “The Water Dance” written by Thomas Locker
Administering the Assessments: At the beginning and end of each theatre class, M’Lafi will
ask students a pre and post question for that day. She will count the number of hands raised for
each question and when appropriate, ask students to give examples of their thinking and record
their thoughts as a list.
Assumptions:
1. All students will participate in the pre and post assessment, as attendance will be
consistent and no child will be “sitting out” due to sickness, physical injuries, or poor
behavior.
2. Increase in student learning demonstrates an increase in engagement with theatre and
literacy unit.
Assessment Standards:
CCSS.ELA-Literacy.RL.3.3 Describe characters in a story (e.g., their traits, motivations, or
feelings) and explain how their actions contribute to the sequence of events.
CCSS.ELA-Literacy.RL.2.7 Use information gained from the illustrations and words in a print or
digital text to demonstrate understanding of its characters, setting, or plot.
CCSS.ELA-Literacy.RL.2.3 Describe how characters in a story respond to major events and
challenges.
Anticipated Outcomes for the Theatre Literacy Residency: Positive changes in children’s
engagement in literacy and theatre learning, with most students performing at proficient or
advanced levels.
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Session 1

Pre: “Raise your hand if you have ever read a story at home and then acted it out through
theatre.”

# Students

# Raised Hands

Class 1
Class 2
Class 3

Post: “Raise your hand if you feel motivated to go home and read a story and then act it out like
we did in theatre class?”

# Students
Class 1
Class 2
Class 3
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# Raised Hands

Session 2
Literacy Learning: CCSS.ELA-Literacy.RL.3.3 Describe characters in a story (e.g., their traits,
motivations, or feelings) and explain how their actions contribute to the sequence of events.

Pre: In “The Water Dance” what was Water’s motivation for describing how many
forms/characters it can become? Keep your hands raised so I can collect your thoughts.”

# Students

# Raised Hands

# Articulated Responses

Class 1

Class 2

Class 3

Post: In “The Water Dance” what was Water’s motivation for describing itself in many different
forms/characters? Can you name some of them? Keep your hands raised so I can collect your
thoughts.”

# Students

# Raised Hands

Class 1

Class 2

Class 3
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# Articulated Responses

Session 3
Literacy Learning: CCSS.ELA-Literacy.RL.2.7 Use information gained from the illustrations and words in
a print or digital text to demonstrate understanding of its characters, setting, or plot.

Pre: “Raise your hand if you can tell me what a setting is and how it affects the story? Keep
your hands raised, I want to now collect your thoughts.”

# Students

# Raised Hands

# Articulated Responses

Class 1

Class 2

Class 3

Post: “Raise your hand if you can tell me what a setting is and how it affects the story? Keep
your hands raised, I want to now collect your thoughts.”

# Students

# Raised Hands

# Articulated Responses

Class 1

Class 2

Class 3

Session 4
Literacy Learning: CCSS.ELA-Literacy.RL.2.3 Describe how characters in a story respond to major events
and challenges.

Pre: “Raise your hand if you can tell me why our character, the Water, in “The Water Dance,”
wanted to tell its own version of the story. Keep your hands raised, I want to now collect your
thoughts.”

# Students

# Raised Hands
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# Articulated Responses

Class 1

Class 2

Class 3

Post: “Raise your hand if you can tell me why our character, Water, in “The Water Dance,”
wanted to tell its own version of the story. Keep your hands raised, I want to now collect your
thoughts.”

# Students

# Raised Hands

Class 1

Class 2

Class 3
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# Articulated Responses

ARTS LITERACY CURRICULUM: DANCE/READING
Standards, Skills, And Activities
Common Core Standards: Reading Standards for Informational Text 2nd
Grade
Key Ideas & Details
 Ask and answer such questions as who, what, where, when, why, and how to demonstrate
understanding of key details in a text.
 Identify the main topic of a multi-paragraph text as well as the focus of specific
paragraphs within the text.
Craft & Structure
 Identify the main purpose of a text, including what the author wants to answer, explain,
or describe.
Integration of Knowledge & Ideas
 Describe how reasons support specific points the author makes in a text.

SKILLS AND CONCEPTS
Dance as a Form of Literacy:
Dance is a language. Dancers make use their imaginations and bodies to choices based on a
vocabulary of elements (space, time, and energy) to tell stories, share ideas and express feelings. Like a
language, dance contains its own syntax, vocabulary, as well as literary conventions. Like writers,
choreographers strive to communicate a message clearly and powerfully to their audiences, or readers.
Good readers are also like good audience members. They actively engage in understanding the
text/dance by visualizing, making connections and asking questions. They pay attention to the details of
word/movement choices to understand the author/choreographer’s purpose. Good readers/audience
members can identify the main purpose of a text/dance by looking at the evidence presented by the
author. In this residency, students will learn the parallels between dance and reading. They will
discover that participating in the creation and active viewing of dances can help them hone their critical
thinking and reading comprehension skills.
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Bridges of Dance Literacy
Text= Dance
Author= Choreographer
Speaker= Dancer
Audience= Reader

Texts to be used:



If You Find a Rock, by Peggy Christian
I Know Why the River Loves Me, by Maya Christina Gonzalez

Literacy Pre-Assessment & Post-Assessment
Teacher reads several passages aloud from book. Students respond to questions in writing
1.
2.
3.
4.

What is this book about?
What is the author’s purpose?
What questions do you have about this book?
How interested are you in reading this book at home?

Dance Assessment- Identical pre-assessments and post-assessments will be given on the first and last
day of class. Students watch dances performed by other students or teacher and answer questions based
on VAPA standards of: 1) Aesthetic Perception; 2) Aesthetic Valuing; 3) Making Connections. During
the dance unit students also use a “Dance Making Sheet” to document artistic choices made in a group to
interpret and express a given text (Artistic Expression). Rubrics are attached.

LESSON PLAN OUTLINES:
Session 1 – Introduce the language of dance
Dance terms:
 Axial & locomotor movement
 Personal v’s general space
 Levels (high, middle, low)
 Speeds (fast, medium, slow)
Did you know that what makes good readers & writers also makes good dancers & choreographers?
They are the same thinking skills! In this class, we will learn how to “be the book” by engaging your
imagination & body. By the end of the class you will be able to use dance to help you understand
reading.
Dancers use choices of time, space & energy to tell stories, share ideas and express feelings.
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Teaching artist introduces behavioral expectations through a dance that uses axial and locomotor
movements. Students perform dance for each other. Audiences (“readers”) answer pre-assessment
questions based on this performance.
Session 2- “Reading” & “Writing” a Dance
Dance terms:



Lines & pathways (vertical, horizontal, diagonal, curved, spiral, zigzag)
Ensemble

Today we will use a book to inspire us to make dances. Teaching artist presents the first passage of
the book If You Find a Rock on piece of chart paper. First she asks the students to close their eyes
and imagine the story. Then they read it together paying attention to the verbs, adverbs and
adjectives. Together the class creates an ensemble sequence of movement that represents the
passage based on axial/locomotor movements, levels and speed. She then introduces the concept
of line and pathway as the class explores ways to add this ingredient to their dance. The class is
divided in half and performs the dance for each other. Audience/ readers are asked to notice dance
choices, engage their imaginations to find meaning and make personal connections. How does
movement help us to imagine what’s happening in the text? How does imagining, or visualizing, help
us understand the text?
Session 3 – Author/Choreographer’s Purpose
Dance terms:



Energy (smooth/sharp, heavy/light, stretch/collapse, explode/vibrate)
Duets

Teaching artist reviews the choreography developed in the last class as well as the dance terminology.
She reads a second passage from the book and adds the element of energy to the possible choices to
interpret it. Students work in partners to create/write their own choreographies and share with each
other. Audience/ readers are asked to notice dance choices, engage their imaginations to find meaning
and make personal connections. How does creating a dance help us to understand the text better?
Session 4 – Creating Group Choreography Interpreting the Text
Dance terms:


Choreography, rehearsal, trio, quartets

Teaching artist reviews the first passage ensemble choreography and the second passage duet
choreography. Then she presents the third part of the choreographic process: small group
choreographies. Groups of 3-4 students are given separate passages from text to create a movement
sequence that uses axial/locomotor movements, level, speed, line & energy to express it. Students use
“Creating a Dance” worksheet to help organize and document ideas. Students rehearse, share and edit
choreographies.
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Session 5 - Sharing Works in Progress
Dance terms:



Performance, Work-in-Progress
Self- assessment

Students rehearse ensemble, duets, trios and quartets. Students take final assessment while watching
group run-through. Students share work with parents in an informal workshop setting. Students
engage parents in discussion and reflection. What choices did you notice in our dance? What did you
imagine while watching our dance? How did our dance make you feel?
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Young Audiences Dance Literacy Pre/Post Assessment: Rubric
4 Advanced

3 Proficient

2 Basic

1 Below Basic

Artistic Perception- “Recognizing
it” (ACADEMIC LANG. &
VOCAB)
Student uses language of art form to
describe dance.
* What choices did the dancers
make?

Student uses more than 2 examples
of space, time and energy to
describe dance. Student uses
appropriate terminology.
Ex: “The dance used ziz-zag
pathways (1) with explosive (2)
jumps (3)”

Student only 1 example of
space, time or energy to
describe dance. Student
may confuse terminology,
or use inappropriate terms.
Ex: “The dance used jumps
(1)”

Student does not use
any concrete
examples to describe
the dance.

Aesthetic Valuing- “Understanding
it”(READING COMPREHENSION)

Student uses descriptive & detailed
sentences to express what he/she
imagined during the dance.
Ex: I imagined a fierce dragon was
escaping from a mountain cave
*In the case of limited English
development, student draws a
picture.

Student uses at least 2
examples of space, time
or energy to describe
dance. Student uses
appropriate terminology.
Ex: “The dance used zigzag pathway (1) and
jumps (2)”
Student uses a phrase to
express what he/she
imagined during the
dance.
Ex: I imagined an
escaping dragon
*In the case of limited
English development,
student draws a picture.
Student uses a specific
adjective to express what
he/she felt during the
dance.
Ex: “I felt excited (1)”

Student uses a word to
express what he/she
imagined during the dance.
Ex: I imagined a dragon
*In the case of limited
English development,
student draws a picture.

Student does not
offer any examples
of what he or she
imagined during the
dance
Ex: I imagined
nothing

Student uses a vague word
to express what he/she felt
during the dance.
Ex: “I felt good”

Student does not
offer any examples
of what he/she felt
during the dance
Ex: “I felt nothing”

Student uses at least 2
elements of dance in a set
sequence to represent a
given text. The choices
reflect understanding the
author’s purpose and
physical interpretation of
the main topic.

Student uses only one
element of dance in a set
sequence to represent a
given text. The choices
reflect a limited
understanding of author’s
purpose and some physical
interpretation of main topic.

Students do not
make artistic
choices.

Students derive meaning by engaging
imaginations in the interpretation of
dance.
* What did the dance make you
imagine?

Making Connections(MOTIVATION)
Students make personal connections
to dance.
* How does this dance make you
feel?
Creative Expression- “Making
artistic choices” (FLUENCY)
Students choose dance elements to
create a dance based on written text.
* To be used for assessing
“Creating a Dance” Sheet.

Student uses more than one
descriptive word & or detailed
sentences to express what he/she
felt during the dance.
Ex: “I felt excited (1) and scared
(2)”
Student uses at more than 2
elements of dance in a set sequence
to represent a given text. The
choices reflect deep understanding
the author’s purpose and
clear/powerful physical
interpretation of the main topic.
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Ex: “The dance was
cool”

Pre-Assessment/ Post-Assessment Questions
1.What choices did you see the dancers make?
2. What did this dance make you imagine?
3. What did this dance make you feel?

“Creating a Dance” Sheet
* Students are given a text to express through dance
1
2
3
4

Elements
Axial & Locomotor moves
Lines & Pathways
Energy
Time

I CHOOSE…

I IMAGINE…

I FEEL…

* Since I’m working with 1-2nd graders who might be learning English as a second language. I will support vocabulary with posters providing
visual and text cues. When responding to the 3 questions (what did you see? Imagine? Feel?) They will have the choice available to refer to.
The only area that won’t be specifically supported is the area of “imagine”. That is why I offer an opportunity for students to draw what they
imagine in the case that I can’t provide text support to all ideas.

58

SDSP SCIENCE NOTEBOOK RUBRIC

Developing Curiosity: Look for the

students to develop and offer their
own questions

1

2

3

Student has not
recorded any
questions in the
notebook

Student has
recorded focus
questions provided
by instructor

Student has recorded
both the focus questions
provided by the instructor
and has also recorded
their own question(s)

There are no drawings

Drawings are
included but are not
labeled and/or are
too small to
interpret

Drawings are legible and
labeled accurately

Entry does not include
details of the activity/
student observation

Entry includes
details about
student activity/
observation, but
they are
disconnected or not
logically sequenced

Entry includes details
about student
activity/observation that
are logically sequenced or
grouped

Entries contain short
phrases or words.
Entries begin with the
same words or
phrases. An entry at
this level could
include a a simple
explanation that does
not include scientific
evidence or reference
to the hands-on
activity (e.g. “it grew
taller because it does”)

Entry does include
descriptions of data
collected, hands-on
experience, or
reading but there is
a limited text
structure to link
these pieces to the
student explanation

Entry includes a scientific
explanation about the
causes of observations
and/or evidence for the
claims about what they
observed (i.e "it grew taller
because of water.") The
explanation should be multiple
sentences

Student does not use
scientific vocabulary

Student uses
scientific vocabulary
on labeled scientific
illustrations, but
does not use it in
the actual text
(spelling is not assessed)

Writing entry contains
scientific vocabulary (e.
g., “desert,” “raptor,”
“squirrels”) (spelling is not
assessed)

Scientific Illustrations: Look for the

students to demonstrate through
graphics an accurate and complete
grasp of the major science concepts
that were introduced
Data Collection: Look for

information about how the students
gathered data that are connected
logically or grouped

Developing Scientific Explanations:
Look for students to be crafting
informative/explanatory texts in
which they introduce a topic, use
facts and definitions to develop
points, and provide a conclusion.
*Look for cause and effect sentences

that often include “because” and
sentences that provide evidence for
claims the students make. This
explanation addresses the focus
question provided by the teacher.

Word Choice: Look for the

students’ use of scientific terms to
demonstrate their accurate and
complete grasp of the major science
concepts that were introduced
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YMCA Schedule
Week One
Monday June 23
Time

Activity

12pm

Arrive at JRYMCA

12:0012:30pm
12:301:15pm
1:15-2:15pm

Check in and Start Up Rally
Lunch
Water Sports Fun and Games: (20 min rotations)
(1) Spray tag: Similar to freeze tag. There will be two IT sprayers, when a player get sprayed they have to
freeeze. Another player will tag the frozen person to unfreeze them.
(2) Battleship: Divide into two teams. Each player on both teams will lay facedown. Once person at a time
alternating team will stand and toss a water balloon trying to hit a "ship". If a ship gets hit that person "ship" is
out.
(3) Ultimate sponge: Like ultimate frisbee, but using a sponge. 1.The Field: Create bounderies, in a rectangular
shape.
2.Starting Play: Divide into 2 teams. Each team lines up on their own end zone line at the beginning of a point.
Once both teams have indicated that they are ready to start, the defense throws sponge to the offense.
3.Scoring: The team with possession of the disc has to complete a pass in the defense's end zone in order to
score a point. Play is then restarted at the team's respective end zones.
4.Disc Movement: The player with possession of the disc ("thrower") cannot move around the field, except for
the use of a pivot foot. The disc can only be moved elsewhere on the field through a pass to a teammate, and
must be done within ten seconds. The defender guarding the thrower ("marker") does the counting.
5.Change of Possession: If a pass goes out of bounds, is dropped, blocked, or intercepted it is considered a
turnover. The defense immediately becomes the offense and can take the disc.
6.Spirit of the Game: This is the most important rule in Ultimate. Sportsmanship and fair play are very
important, due to aspect of self-officiating. Competitive play is important, but never at the expense of following
the rules, respecting other players, and having fun.

2:15-2:30pm

Swim Prep

2:30-3:15pm

Swim

3:15-3:30pm

Swim Change

3:30-4:00pm

Snack and Closing Activity: Giant Bubbles View attachment for details

Tuesday June 24
Time

Activity

12pm

Arrive at JRYMCA

12:0012:30pm
12:301:15pm
1:15-2:15pm

Check in and Start Up Rally
Lunch
Water Sports Fun and Games: (20 min rotations) (1) Back to back balloon dash: Players choose partners, then
stand back-to-back, arms interlocked, at the starting line. Place a water balloon between each pair. At "Go,"
teams race to cross the finish line without breaking the balloon. The first to do so wins.(2) Wet T-shirt relay:
Divide into two teams. They will relay to a bucket with water and a t-shirt. They will put in on, run back, take it
off. The next player will put it on run to the bucket and take it off. Repeat until all players have gone.(3) Spray
tag: Similar to freeze tag. There will be two IT sprayers, when a player get sprayed they have to freeeze. Another
player will tag the frozen person to unfreeze them.
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2:15-3:30pm

Art Project: Marbled paper (view attachments) While waiting or finished early work on ice and water paper
sheet

3:30-4:00pm

Snack and Closing Activity: Shadow Tag

Wednesday June 25
Time

Activity

12pm

Arrive at JRYMCA

12:0012:30pm
12:301:15pm
1:15-2:15pm

Check in and Start Up Rally
Lunch
Water Sports Fun and Games: (20 min rotations)
(1) Hot water balloon: Just like hot potato. Play music or give them a category. They toss it back and forth in a
circle. The one that is lands on have to pop the ballon on themself, or if category the one that mess up the
sequence will pop the balloon on themself.
(2)beach towel toss: Make several water balloons. Divide players into teams of two and provide each team with
a large towel. Holding their towel at the corners and standing six feet apart, each team must use the towel to toss
a balloon back and forth with another team. After a successful toss, have the teams move farther apart. Play
continues until the balloon breaks.
(3) Ultimate Sponge: Like ultimate frisbee, but using a sponge. 1.The Field: Create bounderies, in a rectangular
shape.
2.Starting Play: Divide into 2 teams. Each team lines up on their own end zone line at the beginning of a point.
Once both teams have indicated that they are ready to start, the defense throws sponge to the offense.
3.Scoring: The team with possession of the disc has to complete a pass in the defense's end zone in order to
score a point. Play is then restarted at the team's respective end zones.
4.Disc Movement: The player with possession of the disc ("thrower") cannot move around the field, except for
the use of a pivot foot. The disc can only be moved elsewhere on the field through a pass to a teammate, and
must be done within ten seconds. The defender guarding the thrower ("marker") does the counting.
5.Change of Possession: If a pass goes out of bounds, is dropped, blocked, or intercepted it is considered a
turnover. The defense immediately becomes the offense and can take the disc.
6.Spirit of the Game: This is the most important rule in Ultimate. Sportsmanship and fair play are very
important, due to aspect of self-officiating. Competitive play is important, but never at the expense of following
the rules, respecting other players, and having fun.

2:15-2:30pm

Swim Prep

2:30-3:15pm

Swim

3:15-3:30pm

Swim Change

3:30-4:00pm

Snack and Closing Activity- Big Kahuna

Thursday June 26
Time

Activity

12pm

Arrive at JRYMCA

12:0012:30pm
12:301:15pm

Check in and Start Up Rally
Lunch
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1:15-2:15pm

2:15-3:30pm

Water Sports Fun and Games: (20 min rotations)
(1) Cup Relay: Campers will try to run while holding a cup of water on their heads. When they get to their teams
bucket, they will dump the water in and run back to the next person in line. First team to fill up their bucket
wins!
(2) Battleship: Divide into two teams. Each player on both teams will lay facedown. Once person at a time
alternating team will stand and toss a water balloon trying to hit a "ship". If a ship gets hit that person "ship" is
out.
(3) Drip Drip Splash: Think Duck, Duck, Goose, only "It" walks around the circle with a soaking wet sponge in
hand. Each time he taps a kid on the shoulder, he says "dry" (instead of duck) until he settles on his target. "It"
squeezes that sponge over his target's head and yells "wet." The rest of the game follows the Duck, Duck, Goose
rules.
Art Project: Splatter art: The children will use the methods of Jackson Polluck to create abstract art by
splattering paint onto their paper.
If finsh early make paint card bookmarks. Give a paint card they will create patterns and pictures. Hole punch
and put yarn topper

3:30-4:00pm

Snack and Closing Activity :Melt the Ice- With a partner melt the ice using there body. First team wins

Friday June
27
Time

Activity

12pm

Arrive at JRYMCA

12:0012:30pm
12:301:15pm
1:15-2:15pm

Check in and Start Up Rally
Lunch
Water Sports Fun and Games: (20min Rotations)
(1) Water balloon toss: They will have a partner and toss the balloons back and forth to each other.
(2) Back to back balloon dash: Players choose partners, then stand back-to-back, arms interlocked, at the starting
line. Place a water balloon between each pair. At "Go," teams race to cross the finish line without breaking the
balloon. The first to do so wins.
(3)Hot water balloon: Just like hot potato. Play music or give them a category. They toss it back and forth in a
circle. The one that is lands on have to pop the ballon on themself, or if category the one that mess up the
sequence will pop the balloon on themself.

2:15-2:30pm

Swim Prep

2:30-3:15pm

Swim

3:15-3:30pm

Swim Change

3:30-4:00pm

Snack and Closing Activity : Ship to Shore There is one person that is IT (a.k.a. Simon). IT stands at the front
of the group and calls out commands that the rest of the campers must do. If a camper does the wrong action, or
if it is an action that requires them to get into groups and there is a person without a group, then they are out.
Some of the actions are:
'Ship' all campers move towards the ship (one side of the playing field)
'Shore' all campers move towards the shore (the opposite side of the playing field)
'Man overboard' 2 person action. One person gets down on hands and knees. The other person puts one foot on
the back of the person on the ground and shades their eyes like they are looking into the distance for someone.
'Crows nest' 3 person action. 3 campers get together with their backs towards each other and lock arms.
'Captain's coming'. Each person must salute. Campers cant move from 'captains coming' until IT calls 'at ease'.
If a player moves, they are out. (similar to in Simon Says when IT says 'jump up and down' rather than 'simon
says up and down')
'At ease'. All campers put their hands at their sides and can continue when the next action is called.
'Hit the deck'. All campers lay down on their bellies.
'Three men in a boat'. 3 campers get together in a line and squat. They must act like they are rowing a boat
while they sing "Row Row Row Your Boat".
'Octopus'. Campers must lay on their backs with their arms and feet waving in the air.
62

Week Two
Monday June 30
Time
12pm

Activity
Arrive at JRYMCA

12:00-12:30pm
12:30-1:15pm
1:15-2:15pm

Check in and Start Up Rally
Lunch
Kids vs. Food Activity and Games (20 min rotations)
(1)Fear Factor: Using Bean Boozaled jelly bean and pre made silly food. Each student will have the
opportunity to get blind folded and taste some funky foods. If they guess what it is they will get a prize.
View attachment for food combinations
(2) Diner Dash: A relay race. Divide into two teams, they will have to navigate into an obstical without
dropping the dinner (frisbee and ball)
(3) Pizza Tag: You will begin with one chef in the middle of the playing field. You will designate
several pizza topping the children can choose which topping line they would like to stand in. Once they
are ready, the chef will call out an ingredient if the player gets caught they now join the chef in
capturing more ingredients.

2:15-2:30pm
2:30-3:15pm

Swim Prep
Swim

3:15-3:30pm
3:30-4:00pm

Swim Change
Snack and Closing Activity: Big Kahuna- 1or 2 players in the middle of the playing field. The others
call out "Big Kahuna, big kahuna may we surf your water?" The IT say "only if your wearing…." They
they run to try and get through, if they get caught they now become seaweed and help IT to capture.

Tuesday July 1
Time
12pm

Activity
Arrive at JRYMCA

12:00-12:30pm
12:30-1:15pm
1:15-2:15pm

Check in and Start Up Rally
Lunch
Food Dissection and Inspection (30 min Rotations). Each rotation a leader will ask the children what
the food look, feel, and smell like. Then once they observe the leader will cut it open and have another
discussion using their senses, they are also able to eat it, to use their tasting sense.
(1) Watermelon
(2) Cooked Whole Chicken

2:15-3:30pm

3:30-4:00pm

Physical Activity: (25 min rotations)
(1) Kickball: Divide into 2 teams. One team in the outfield, the other up to bat. The pitcher will roll the
ball the player will kick it, then try to advance to first base. The goal is to make it around all bases to
score at the home base.
(2) Rotation stations: Using the power play pads, place them in a circle. They will rotate to each pad
during the allowed time.
(3) Run and Yell: Have all players line up oneside of the playing field, each player is going to run and
yell at the same time. There going to try and run as far as they can, once they stop running they drop in
their spot. Goal is to make it the farthest.
Snack and Closing Activity: Butterfly and Ants on a log

Wednesday July 2
Time
12pm

Activity
Arrive at JRYMCA

12:00-12:30pm
12:30-1:15pm
1:15-2:15pm

Check in and Start Up Rally
Lunch
Egg Drop Competition: The children will be able to use different materials (get creative) to try and
protect their egg. They will then drop it from the baseball press box / pie eating contest: In a pie pan
place a gummy bear and cover with whipped cream. The goal is to eat all the whipped cream and
gummy bear first, will be the winner.
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2:15-2:30pm
2:30-3:15pm
3:15-3:30pm
3:30-4:00pm

Swim Prep
Swim
Swim Change
Snack and Closing Activity: Elbow Tag- Have each player choose a partner have them spread out in the
playing area. You have 1 IT and 1 runner. The IT is chasing the runner, the runner is able to attach to a
couple. The person the runner did not attach to is now the new runner. This sequence continues. If the
runner gets tagged they are the IT person, and the IT becomes the runner.

Thursday July 3
Time
12pm

Activity
Arrive at JRYMCA

12:00-12:30pm
12:30-1:15pm
1:15-2:15pm

Check in and Start Up Rally
Lunch
Outdoor Smores: View handouts/(play while smores cook) Marshmellow toothpick building: The
students will us their creativity to build with toothpicks and marshmellow. They can create towers,
houses, people, their name, etc.,
Say Ahh: Have two player at a time, put a tooth pick in their mouth. They will get 1 minute to stack 12
sugar cubes onto their popcicle still and hold it for atleast 3 secs.

2:15-2:30pm
2:30-3:15pm

Swim Prep
Swim

3:15-3:30pm
3:30-4:00pm

Swim Change
Snack and Closing Activity: Tails: Each player have a flag attach in their pocket. The goal is to collect
as many tails as possible in the allowed time. If a player have more than one flag they may only take
one at a time.
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Week Three
Monday July 7
Time
12pm

Activity
Arrive at JRYMCA

12:00-12:30pm
12:30-1:15pm
1:15-2:15pm

Check in and Start Up Rally
Lunch
Sports from around the world
(1) Spain: "La Tomatina" red water balloon fight
(2) Greese: Agalmata! “Statues” View attachment
(3)Chile: Corre, Corre la Guaraca View attachment

2:15-2:30pm
2:30-3:15pm
3:15-3:30pm
3:30-4:00pm

Swim Prep
Swim
Swim Change
Snack and Closing Activity- European Dodgeball
Description
Same rules as dodgeball (which vary for everyone, so use your own dodgeball rules ), except there are
small hockey nets used to get goals on. They are placed on each team's side or evenly spaced apart if you
play in a circle.
The object of the game is to reach a certain number of goals per team by throwing a ball into the net. In
addition to trying to score points, you try to get the other team's members out.
There are two ways to win:
1) Be the first team to reach the target number of points.
2) Get all of the other team's players out.
The reason it's called "European" dodgeball is because it is a mix of dodgeball and European handball.

Tuesday July 8
Time
12pm

Activity
Arrive at JRYMCA

12:00-12:30pm
12:30-1:15pm
1:15-2:15pm

Check in and Start Up Rally
Lunch
All around the world: Create a new piece of cultural art from new culture
Chinese Drums and Pinch pots- View attachment for details

2:15-3:30pm

Cultural Dance Rotations

3:30-4:00pm

Baliwood-India
La rasta-Mexico
Dundunba Dance- West African Country of Guinea
Snack and Closing Activity: Sushi Sandwich view attachment for details

Wednesday July 9
Time
12pm

Activity
Arrive at JRYMCA

12:00-12:30pm
12:30-1:15pm

Check in and Start Up Rally
Lunch
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1:15-2:15pm

2:15-2:30pm
2:30-3:15pm
3:15-3:30pm
3:30-4:00pm

All around the world: Learn “hello, thank you, friend, play, yes and no” in different languages.
View attachment
Review the attached sheet of the languages with the children, then have them mingle around with their
friends for practice
Swim Prep
Swim
Swim Change
Snack and Closing Activity: Mingle Mingle Mingle: Have the group spread out in the playing field, you
can play music or have them chant "Mingle, mingle, mingle" when the leader is ready they will yell out a
number. The players will then group in that set of number. Once they have grouped have then greet each
other using the new language that they just learned.

Thursday July 10
Time
12pm
12:00-12:30pm
12:30-1:15pm
1:15-2:15pm

Activity
Arrive at JRYMCA
Check in and Start Up Rally
Lunch
Making new friends! Write a letter about yourself to send to a YMCA around the world from the
new culture/country gained.
Here are some suggestions of what to talk about:
Where you grew up
Pets
Siblings
What you did this past weekend
What you plan on doing this weekend
What you do in your spare time
Your favourite holiday
Music
Movies
Television shows
Books
What you want or plan on doing in the future
What you would do with $10 million
Your dream job
Your least favourite job
Your relationship status
Sports
Vacations
Food
Embarrassing moments
The craziest thing you’ve ever done
Video games
If you had a super power, what would it be?
Languages
Culture
Describe your appearance

2:15-3:30pm

Sports from around the world:
(1) Alaskan Baseball
(2) European Dodgeball
(3) Pakistan: Ounch Neech

3:30-4:00pm

Snack and Closing Activity: Mancala Game
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Friday July 11
Time
12pm
12:00-12:30pm
12:30-1:15pm
1:15-2:15pm

2:15-2:30pm
2:30-3:15pm
3:15-3:30pm
3:30-4:00pm

Activity
Arrive at JRYMCA
Check in and Start Up Rally
Lunch
All around the world: Make ice cream with flavors from around the world View attachment on
how to make ice cream
The flavors are: Jamaica- Mexico, Cheddar Cheese- Philippines, Honey Jalepeno- Denver
Swim Prep
Swim
Swim Change
Snack and Closing Activity: Rainstick View attachment for instructions
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Week Four
Monday July 14
Time

Activity

12pm

Arrive at JRYMCA

12:00-12:30pm

Check in and Start Up Rally

12:30-1:15pm

Lunch

1:15-2:15pm

Science: Why do balloons float? Balloon Games -Ask the children how do they think balloons float
and create and discussion.(25 min rotations)
(1) How to stick a niddle in a bottle?- View attachement
(2) Balloon In a Bottle
All you need for this experiment is a balloon and a bottle. Place a balloon in a bottle and have your
child try to blow up the balloon.
It is impossible no matter how hard you try. Really, give it a try for yourself and see. However, if you
poke the tiniest hole in the bottom of the bottle you can easily blow up the balloon.
I used a thumb tack to make the hole in the bottle. You can trick your child and use two bottles, one
with a hole and one without. I didn't do that but we did try this experiment using several different sized
bottles. One interesting discovery was that we could blow the balloon more easily in the smaller bottle,
the opposite of what I was expecting.
To add more Science to your play ask why the bottle with the hole makes blowing up the balloon
possible? The answer and more Science behind the fun can be found here.

2:15-2:30pm

(3)DEFYING GRAVITY
Challenge: A two-man team (each using only one hand) must keep three balloons in the air for 60
seconds without letting them hit the ground.
Supplies needed: 3 inflated balloons and an empty room or large area.
1. Inflate 3 ordinary balloons to normal size.
2. Set a timer for 60 seconds.
3. Each team member should pick which hand he or she will be using and put the other behind his or her
back. Other parts of the body can be used, but not the other arm/hand.
4. Survive 60 seconds keeping the balloons up while staying in bounds until the timer sounds, and
you’ve completed the task!
Swim Prep

2:30-3:15pm

Swim

3:15-3:30pm

Swim Change

3:30-4:00pm

Snack and Closing Activity - Parachute Games

Tuesday July 15
Time

Activity

12pm

Arrive at JRYMCA

12:00-12:30pm

Check in and Start Up Rally

12:30-1:15pm

Lunch
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1:15-2:15pm

Physical Activity with Balloons (25 min rotations)
(1) Balloon Hockey- Give each child a pool noodle, working as a team they will hit a balloon around to
make it to the goal.
(2) Balloon Volleyball - All you need is some kind of line that separates the 2 sides. Then you
basically play volleyball, adding your own rules to meet your group. Like sometime we will say only 2
hits to get the balloon to the other side if the space is small, or no spikes if little kids are involved…. It
is fun to play 1:1 and have the winner stay in.
(3)Balloon Races – Get creative with this one. We have all the kids line up on one side of the room or
yard. Have the kids race to the other side doing a variety of activities with the balloons: hop with the
balloon in-between your legs, put the balloon in your shirt, balance the balloon on your head, 3 kids run
holding onto the same balloon, kick the balloon across, do summer salts/roll with the balloon across the
floor…. (these games were by far the most popular with the toddlers, gosh they were so cute).

2:15-3:30pm

Balloon Art
Instructions:

3:30-4:00pm

1. Pour Crayola Washable Paint into squeeze bottles and small buckets.
2. Blow up balloons!
3. Squeeze paint onto canvas and use balloons and brushes to blend colors together. You can move
balloons up and down or side to side, depending on what you feel like.
4. Dip balloons into the buckets of paint and simply dot onto the canvas to create a stamped effect.
5. Let dry and display on the wall!
Snack and Closing Activity: Balloon Animals / Play Tag

Wednesday July 16
Time

Activity

12pm

Arrive at JRYMCA

12:00-12:30pm
12:30-1:15pm
1:15-2:15pm

Check in and Start Up Rally
Lunch
Pump It Up Kickball/Soccer/ Balloon Ball Tournament (Trying to keep the ball off the ground. Divide
into two teams)
Swim Prep
Swim

2:15-2:30pm
2:30-3:15pm
3:15-3:30pm
3:30-4:00pm

Swim Change
Snack and Closing Activity- What time is it Mr. Wolf Have the group form a circle with the wolf in
the middle. They will call out "what time is it mr wolf" the wolf will reply "it _ 'oclock" they will step in
that many time. It will continue until the wolf say "its lunch time". Then Mr wolf will chase them out of
the boundary line until he catches one of them. Then they become the new wolf.
Thursday July 17

Time

Activity

12pm

Arrive at JRYMCA

12:00-12:30pm

Check in and Start Up Rally

12:30-1:15pm

Lunch

1:15-2:15pm

Picture Project: (25 min rotations)
(1) Picture scavenger hunt- Find the pictures on the sheet of paper around the Y
(2) Photo challenge- As a group, find the listed thing on the list or as a group work together to form the
object
(3) Mural: The students will toss, spay and drip paint down a piece of butcher paper
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2:15-3:30pm

Science: Balloon Egg Drop Competition Balloons can be used in several different ways to protect an
egg from damage in an egg drop. Fill a balloon with helium or several of them then attach a small cup to
the balloon; this should slightly resemble a hot air balloon. Place the egg in the cup and use a material,
such as cotton batting or Styrofoam, to protect the egg. If the right amount of helium and balloons is
used, the egg will weigh the balloon down just enough to slowly fall from the drop point. When the
balloon reaches the ground, it will land slowly and softly enough that the egg will not be damaged.

3:30-4:00pm

Snack and Closing Activity: Soccer

Friday July 18
Time

Activity

12pm

Arrive at JRYMCA

12:00-12:30pm

Check in and Start Up Rally

12:30-1:15pm

Lunch

1:15-2:15pm

Balloon Amazing Race (25 min rotations)
(1)Balloon Grab: A box will be field with balloons of different sizes, they need to pick up as many
balloon that the can and make it back to the group without dropping them. Then count them when they
are done.
(2) Diner Dash: A relay race. Divide into two teams, they will have to navigate into an obstical without
dropping the dinner (frisbee and balloon)
(3) Balloon race: With a partner, they have to keep a balloon between them without using their hands,
they have to navigate to and from their destination. You can add any obstacles.

2:15-2:30pm

Swim Prep

2:30-3:15pm

Swim

3:15-3:30pm

Swim Change

3:30-4:00pm

Snack and Closing Activity: Rockets
1. Place your balloon on the top end of the drinking straw. Fasten a rubber band securely around the
balloon so that it is sealed to the end of your straw.
2. Cut out two paper fins, using the fin guide. Slip first fin into the slot on second fin and tape them
together. Now tape them to the bottom of your straw. Leave a little room at the bottom so you can put
your lips around the straw.
3. While holding the rubber band against the balloon (so it doesn’t fly off), blow up your balloon.
4. Blastoff! Let your balloon-rocket fly! Try different sizes of fins and balloons. See how high you can
make your rocket go.
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Monday July 21
Time
12pm

12:00-12:30pm
12:30-1:15pm
1:15-3:15pm

Activity

Arrive at JRYMCA
Check in and Start Up Rally
Lunch
Swim (Prep 15mins before swim time)
(A)1:15-1:55
(B)1:55-2:35
(C)2:35-3:15

1:15-3:15pm
Olympic day one: wacky water games
(1) Water target range: Start by stacking some paper cups into a pyramid
shape. Then use spray bottles to try to shoot them down! Two pyramids
across from each other, each player will try to knock down the opponents
first.
(3) Cup race: Campers will try to run while holding a cup of water on their
heads. When they get to their teams bucket, they will dump the water in and
run back to the next person in line. First team to fill up their bucket wins!

3:15-3:30pm
3:30-4:00pm

Clean up/ Bathroom Water Break
Snack and Closing Activity

Tuesday July 22
Time
12pm

12:00-12:30pm
12:30-1:15pm
1:15-2:15pm

Activity

Arrive at JRYMCA
Check in and Start Up Rally
Lunch
Olympic day two: wonky obstacle course
(1) Parachute challenge
(2) twister with shaving cream
(3) Wacky course: Dodgeball, shaving cream-cheese balls, fisbee toss

2:15-3:30pm
3:30-4:00pm

Art: Wacky Hats: Using butcher paper, they will make a mad hatter or goofy looking
hat. A staff will take a piece of paper and measure their heads and tape at the
diameter of the head. Take it off and decorate. View attachment for inspiration.
Snack and Closing Activity

Wednesday July 23
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Time
12pm

12:00-12:30pm
12:30-1:15pm
1:15-3:15pm

1:15-3:15pm
3:15-3:30pm
3:30-4:00pm

Activity

Arrive at JRYMCA
Check in and Start Up Rally
Lunch
Swim (Prep 15mins before swim time)
(A)1:15-1:55
(B)1:55-2:35
(C)2:35-3:15
Olympic day three: wacky scavenger hunt: view attachment
Do and complete atleast 20 of the activities. Document with pictures
Clean up/ Bathroom Water Break
Snack and Closing Activity

Thursday July 24
Time
12pm

Activity

12:00-12:30pm
12:30-1:15pm

Arrive at JRYMCA
Check in and Start Up Rally
Lunch

1:15-2:15pm

Olympic day four: wacky skit development (1) Speak It Sing It3 Players act out a
scene. They break out into song when the Emcee says "Sing it"(2) 1 Minute to 5
SecondsThe Emcee gets a suggestion from the audience for noun and a verb (exp
"Table" "Skipping". 2 Players perform a 60 second scene about this topic. When they
hit 60 seconds the scene is over and they must repeat the same scene again: action
for action, motion for motion but in 30 seconds. After 30 seconds they must repeat
the scene again in 15 seconds, then 10 until they count down to 5 seconds. (3) Party
Quirks3 Players are guests at a party and 1 player is the host. The host is sent out of
the room while each party guest is assigned a "quirk" from the audience. When the
party host re-enters, the party guests exit. As the guests enter the party, it is up to
host to guess each quirk.

2:15-3:30pm
3:30-4:00pm

Tails Each player have a flag attach in their pocket. The goal is to
collect as many tails as possible in the allowed time. If a player have
more than one flag they may only take one at a time.
Snack and Closing Activity:

Friday July 25
Time
12pm

Activity

Arrive at JRYMCA
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12:00-12:30pm
12:30-1:15pm
1:15-3:15pm

Check in and Start Up Rally
Lunch
Swim (Prep 15mins before swim time)
(A)1:15-1:55
(B)1:55-2:35
(C)2:35-3:15
Olympic day five: silly closing ceremony talent show and fitness
goal exploration

1:15-3:15pm
3:15-3:30pm
3:30-4:00pm

Color Run- The students will run through an obsticle course, while
getting water balloon, and power being thrown at them
Clean up/ Bathroom Water Break
Snack and Closing Activity
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YMCA Fitness Tests

Cardiorespiratory Testing:
One minute walk Test – Mark a walking area with two cones and have the children walk back and
forth between the two cones for one minute. An adult should stand at each cone and mark a sheet
each time a child passes / or ask the child to count how many times they walk around the cone. The
goal is to go farther at the end than the beginning (test every two weeks)

Strength Testing:
Chair Push-up Test - Place a chair against the wall then lie face up with the soles of both feet in line
with the front of the chair. Mark a line on the floor with the chalk/masking tape at the level of the
elbows. Stand facing the chair with the toes behind this marked line, and reach forward to place
both hands shoulder width apart on the front edge of the chair. Straighten the arms, and ensure the
body and legs are in a straight line; the arms should be at right angles to the body. Complete as
many push-ups as possible in 30 seconds. For a push-up to be counted, the subject must lower their
body until their chest touches the front edge of the chair and then raise themselves back to the
starting position until arms are fully extended. It is important that the body is kept in a straight line
throughout the entire test. A push-up is not counted if not completed correctly.

Curl Test – Start by lying on the back with the knees flexed and feet 12 inches from the buttocks.
The feet are held on the top of the arch by a partner. The arms are extended and are rested on the
thighs. The head is in a neutral position. The subject curls up with a slow controlled movement,
until they come all the way up, then back down again. Complete as many curls as possible in 30
seconds. A curl is not counted if not completed correctly.

Flexibility Testing:
Sit and Reach - This test involves sitting on the floor with legs out straight ahead. Feet (shoes off)
are placed with the soles flat against a box, shoulder-width apart. Both knees are held flat against
the floor. With hands on top of each other and palms facing down, the subject reaches forward
along the measuring line as far as possible. After three practice reaches, the fourth reach is held for
at least two seconds while the distance is recorded. Make sure there are no jerky movements and
that the fingertips remain level and the legs flat
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Dear Parents,
The purpose of the Y Swim Lessons Program is to develop competency
in swimming, along with confidence and endurance. A child is advanced
to the next level only when he or she can proficiently and safely
perform the skills within his or her level.
We expect each child to learn and progress at his or her own rate.
Therefore, don’t be discouraged if your child doesn’t complete all the
skills within his or her level during any one session. Your child needs to
know that it is acceptable to take as much time as is necessary to
master the skills.
Our aquatics staff hopes that your child enjoyed participating in this
session of swim lessons and will continue participating in future
sessions.
If you have any questions, or if we can be of help in any way, please call
us.

MAKING
PROGRESS
Polliwog Progress Report

Breeanna Bailey
Aquatics Director
JACKIE ROBINSON FAMILY YMCA
151 YMCA Way, San Diego CA 92102
619 262 0144 x 106
jackierobinson.ymca.org
www.facebook.com/JackieRobinsonFamilyYMCA
bbailey@ymca.org

STUDENT
ENROLLED IN
STARTING
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YMCA Swimming Level: Polliwog
Personal Safety

SWIMMER’S ATTITUDE
1. Is confident

Know pool and class rules
Walk away from the wall, turn, grab the wall without
assistance

2. Listens to instructions

Front and back float 30 sec, take a breath, stand

4. Accepts constructive suggestions

Select, put on and take off a PFD

5. Demonstrates caring, honesty,
respect and responsibility

YES / NEEDS IMPROVEMENT

3. Follows directions

Jump into the pool wearing a PFD, paddle stroke 10 yds on
the front, kick on the back 10 yds

Instructor’s comments:

Enter and exit a boat with assistance wearing a PFD
Jump in and return to the side without assistance
Know one way to protect self from sun
Personal Growth
Gain self-confidence
Interpret core values
(caring, honesty, respect, responsibility)
Enjoy a game
Stroke Development
FORM

END
END.
.
FORM
*

Paddle on the front 25 yds with a float belt & 20’ w/o IFD

INSTRUCTOR’S SIGNATURE

Paddle on the back 25 yds with a float belt & 20’ w/o IFD
Paddle on the side 25 yds with a float belt & 20” w/o IFD
Water Sports and Games

*Technical Form & Endurance

Flat/stationary scull 1 min with or without an IFD
Tub with or without an IFD
Climb down and climb up a pole
Dribble a ball across the pool with or without an IFD
Pass and catch a ball
Rescue
Describe two examples of danger
Know when to yell for help
Know how to ask an adult for help
Dial an emergency number
Perform a reaching assist
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DATE

YMCA Swimming Level: Minnow
Personal Safety
Know diving safety rules

Rescue

Know boating safety tips

Know the proper technique for throwing assists

Resting stroke 3 min

Know the proper technique for reaching assists

Tread water with an effective kick 1 min

Learn about the conscious obstructed airway maneuver

Swim on the front 25 yds and on the back 25 yds, wearing a PFD

Perform rescue breathing steps on a mannequin

Know what to do if a boat capsizes
Swim across the shallow end with clothes on

SWIMMER’S ATTITUDE

YES / NEEDS IMPROVEMENT

Know about shallow water blackout
1. Is confident
2. Listens to instructions

Personal Growth

3. Follows directions

Learn goal-setting and achieve one goal

4. Accepts constructive suggestions

Demonstrate core values in class
(caring, honesty, respect, responsibility)

5. Demonstrates caring, honesty, respect and
responsibility

Take own heart rate
Stroke Development

FORM

END.

FORM

Instructor’s comments:

END.*

Front alternating paddle 25 yds with rudimentary overarm
stroke and rotary breathing
Front rudimentary breaststroke 25 yds
Rudimentary sidestroke with scissors kick 25 yds
Back alternating overarm stroke 25 yds
Back symmetrical rudimentary elementary backstroke 25 yds
Water Sports and Games
Circle kick 1 min

*Technical Form & Endurance

INSTRUCTOR’S SIGNATURE

Dolphin and oyster
Water wheel each direction
Combine synchro swimming skills
Stride dive (low and high positions), glide, paddle 15 ft
Standing dive off deck

Dribble and pass while swimming; shoot ball w/one hand
Play wetball 5 min in shallow water
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DATE

Personal Safety
Name four diving safety rules

YMCA Swimming Level: Guppy

Front and back float 1 min without an IFD
Tread water 20-30 sec with or without an IFD

Water Sports and Games (continued)

Jump into deep water, paddle 15 ft, back float 10 sec, and paddle
back without an IFD

Throw and catch a ball 15-20 ft, dribble a ball 75 ft, pass and
catch a ball, shoot goals 20 ft

Hold the HELP position 2 min
Bob 10 times without an IFD, getting a breath
each time

Rescue
Do reaching assists

Get into and out of a boat safely wearing a PFD

Do throwing assists

Sit and move in a boat properly wearing a PFD

Learn five points of rescue breathing

Personal Growth

SWIMMER’S ATTITUDE

Learn danger recognition, safety advice and emergency
procedures

1. Is confident

YES / NEEDS IMPROVEMENT

Describe a situation showing a core value
(caring, honesty, respect, responsibility)

2. Listens to instructions

Learn safety precautions

4. Accepts constructive suggestions

3. Follows directions

FORM

END.

FORM

5. Demonstrates caring, honesty, respect and
responsibility

END.*

Stroke Development
Instructor’s comments:

Front alternating paddle with rudimentary rhythmic breathing 25
yds, with or without an IFD
Front symmetrical paddle 25 yds
Side alternating paddle 25 yds
Back alternating paddle 25 yds
Back symmetrical paddle 25 yds
Water Sports and Games

*Technical Form & Endurance

Front and back somersault with assistance
Canoe scull 30 sec

INSTRUCTOR’S SIGNATURE

Jump into deep water, swim up 5-7 ft
Surface glide and recover
Surface glide to the bottom
Flying porpoise
Head-first surface dive
Kneeling dive with assistance, glide, paddle 15 ft
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DATE

SCHEDULE FOR SRFL LIBRARY DAYS

WEEK ONE - JUNE 27
TIMES

10:00 am – 10:45 am
10:45 am - 11:05 am
11:05 am – 11:25 am
11:25 am - 12:45 pm

WEEK TWO – JULY 4

Library Programming

Orientation to Children’s
Area
Scavenger Hunt: Points of
Interest in Library

Decorate Visor-Hats

Select and Check Out
Books

A
C
B

B
A
C

C
B
A

Orientation to Non-Fiction
Scavenger Hunt: Find Books on
a list of Non-Fiction Topics

Craft: Make Tissue Paper
Flowers

Select and Check Out
Books

A
C
B

B
A
C

C
B
A

ALL

NO LIBRARY ACTIVITIES.

WEEK THREE – JULY 11
TIMES

10:00 am – 10:45 am
10:45 am - 11:05 am
11:05 am – 11:25 am
11:25 am - 12:45 pm

Library Programming

ALL
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WEEK FOUR – JULY 18
TIMES

10:00 am – 10:45 am
10:45 am - 11:05 am
11:05 am – 11:25 am
11:25 am - 12:45 pm

Library Programming

Learning about Illustration
Presentation by local
Illustrator(s)

Craft: Illustrate A Book

Select and Check Out
Books

A
C
B

B
A
C

C
B
A

Biographies
Scavenger Hunt: Find
Biographies About Certain
Categories of People

Make Bookmarks

Select and Check Out
Books

A
C
B

B
A
C

C
B
A

ALL

WEEK FIVE – JULY 25
TIMES

10:00 am – 10:45 am
10:45 am - 11:05 am
11:05 am – 11:25 am
11:25 am - 12:45 pm

Library Programming

ALL
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